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~ The interest in the subject catalogue as an arca—of research
//hrose from the development of the reader education program
/ within Macquarie University Library. Library staff are actively

engaged in assisting large numbers o' rcaders to develop skills

/-~ in finding informatigp. The financivi support from the °
%/’ Australian Advisory Committe «-n %esearch and Development in
: Education made it possible T: . .gn a:d Carry out a research
project to develop and ovali.’ .=thods of teaching students ’

_how to use the subject catalogue. This financial support is
gratefully acknowledged. The research assistants are listed

in Appendix A. In addition, much work was done on a voluntary
basis over and above normal duties by various members of the
University.” Members of the Technical Services Department, the

' " Reader Services Department and the Audio-Visual Section of

the Special Collections Department of the Library made valuable
contributions to the project. :

The project team wishes to acknowledge the help of members of
Library staff who assisted in vairious ways, particularly
patricia Lucas, for tarly work in compiling the mini-catalogue

" and for other advice. Other members of the Catalogue Department
participated in the experiment as well and gave valuable help
in administering the trials of the program.

* The help and advice of members of the staff of the School of
Bducation are gratefully acknowledged: Professor H. W. 5. Philp,

. who supported the project; Dr. N. L. Baumgart, Dr. J. N. Johnstone.
who gave advice about the design aspects of the project; staff .
_associated with Course 06102, Mr. P. F. O'Brien, Mr. S. J. Doenau
and Mrs. Lola Baumgart; and students from 06102 for taking part
_in the project. Dr. G. K. Meyer and the staff of the Centre

for the Advancement of Teaching gave valuable assistance and advice.

The help of the master teachers associated with the Teacher Educa.ion

. \V'Progrum in allowing groups of high schpol students to use an early
version of the tape/slide program is also greatly appreciated.
Thanks are due to Professor Wilma Radford, formerly Head of the
School of Librarianship, University of igw South KWiles for acting
as a referee and for advice in the design of the application for -
research funds. '

The project team appreciates the—patience and tolerance of their
colleagues and helpers in a project which took longer than
anticipated. Some unexpected delays and difficulties of continuity
occurred through changes of. personnel and the nced to fit the project
into work schedules which continued to grow rapidly to a point where
they were much more than full. Buf it is in the environment of busy
and under-staffed libraries that the develdpment of reader education
programs must be cafried out and applied. The exigencies and
pressing needs of the day-to-day working situations were therefore
constantly brought home to the research group. ’ ;
The views and opinions expressed in the report represent those of
the authors. Any errors or omissions are the responsibility of

the senior investigator. It is almost impossible to identify

_the origins of all the idess and contributiors in a corporate
project of this kind. If any contributors have been overlooked

in specific acknowledgemeats, we hope that they will forgive us.

"
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Despite any shortcomings it may have, it is hoped that the
report will be au. impetus to further projects and co-operative
activities amongst university and college libraries.

December, 1975

NOTE: -

It should be noted that the project was completed in 1975 and
the report was written during 1975 and received limited .
distribution in draft form early in 1976. Because of varicus
delays, the report was not corrected for the printer until March,
1977 » )

N

March, 1977



; 1. INTRODUC%ION

In the last ten years most Australian university and college
libraries have undertaken programs aimed at teaching students

how to use library systems and find informatjon. However,
there has been little evaluation of the effectiveness of the.
methods used and of students' reactions to them. .

Although reader tducation programs are emerging which attempt
“ -to provide bibliographic instruction at various academic levels,

K there is little doubt that in the past there has been a heavy
concentration on first-year students, usually by means of
orientation programs. Traditiona} library orientation programs
include tours of the library, films, lectures, videotapes or .
slide/tape presentatrons which tell students in a brief,
concentrated form what they are expected to know ahout the
mechanics of using a library. .

The concept of a single library lecture or orientation session

whith is expected to meet a’student's informat;on search nueds

for all time is a damaging one. To the student, the session

is often presented at what may be the worst choice of times,

i.e. too early in the academic year to be really relevant and

at a time when there is competition from a variety of

miscellaneous orientation sessions. To the academic and to

the student alike, it may have the effect, through its

superficiality, of confirming the persistent notion that

a single short session of library instruction will suffice

to make the student competent in library use and information

searching techniques. The risks of underestimating the need

for adequate instruction in use of the library are considerable.
®

The project at Macquarie University Library owes much to the
written account of the Monteith College Library experiment which
was devised and carried out by the late Patricia Knapp. 1
Dr. Knapp's work was challenging and innovative and is still
.unsurpassed in its field. The ultimate purpose of the Monteith
Library program was '"to stimulate and guide students in
developing sophisticated understanding of the library and
increasing competence in its use". 2 To achieve this end it
attempted to provide students with learning experiences which
were functionally related to their :ourse work. uUafs . tunately
only the pilot project phase of the Monteith Library program
was completed. ’
The Subject Catnlogue was chosen as an area for investigation
because it is the basic starting point for many information
searches. Yet in many rezder education sessions conducted at
Macquarie University Library in conjunction with the teaching
Schools, it is possible only to describe and summurise it -
.because of time constraints. Although statistical data is
‘not availeble, it would seem that many, students leck a basic
skill in using the Subject Catalogue. The extent to which
a student becomes skilled in its use is haphazard and dépends
largely on his enthusiasm and his subsequent course assignments.
s . In this project, students were to.be taught the use of just )
one bibliographical tool, and since its effective use involves
) a number of practical skills, students were to be given the
opportunity to practice these skills and to receive feedback
on their performance.

8ibliographical tools, such as the subject catalogue of & large
university library collection, are complex to use. At the
- same time, library catalogues are constructed according. to
- . tormal rules and conventions. These are desigmed to enable ‘

users to consult the catalogue with minimal guidance from
library staff. .

N . 5 -
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Macquarie University Library has an alphabetical subjoct
catalogue containing subject headings used by the Library
¢ of Congress. Since these subject headings are based.on

natural language, the catalogue is limited by the )

. inconsistencies of human speech. For example,- changes
in terminology »hich occur in a living language cause
scme old fashioned terms to continue to be used, while
some new terms are Slow to be adopted asjheadings. Users
may also experience problems with the alphabetical arrange-
ment which causes similar subjects to be dispersed according

 to the‘initial letters of the subject headings. .

" One of the most important ?rinciplei<:f an alphabetical
subject catalogue is nspecific entry" whereby works are
entered under specific subject headings and not under the
heading of a class which includes that subject. This
principle causes difficulties to those readers who do not .

. _ attempt to understand the underlying basis of the subject

catalogue. .
Lipetz 3 has pointed out that a catalogue search is basically
a word-matching précudure in which the searcher seeks to
match some known'cliue, which is commonly a work or a phrase
or an author's name againgt the heading in the,catalogue
file. Earlier studies (e.g. those of Merritt = and Brown )
have shown that academic:staff and higher degree students *

»~ t¢end to use the Author Catalogue much more than the Subject
Catalogue vhen searching in their own subject fields because
they generally have an exact .author citation to the wevk _
they wish to consult. However, students and any other readers
who-want to find information on a subject in which they do

“not have author citations begin their search by using the-
subject catalogue. )

. Reader education programs in libraries emphasise the subject -
approach ip information. 1t is often-.assumed that readers
can usc the subject catalogue but it is probable that many
readers, #ncluding advanced students, cannct. These are
subjective judgements. It is desirable to have objective
data on which to build effective programs to teach students
the required skills. What we wanted to develop and evaluate
was a program that students would find interesting, that helped _
. them to use the subject catalogue more quickly and effectively
than before and which could be offered to staff in chazge of
. courses and to students themselves. .
It was realised that o gocd tape/cslide progra would. take many ‘'
manhovr : to‘develop. It was therefore desirable to develop
3_program which could be kept up-to-date avd that couid be
adapted, by other institutions.

- it was considered that a program on thg use of the subject
catzlogue could not bnly teach students how to gain access to
the Library's baok collection but would develop.skills in
ipformation searching:which might be transferred to other
areas, e.g. defining a topic and the most appropriate subject
terms to search out. N

' - For some time, library staff at Macquarie University had
wrparimery :d with an audio tape accompanied by a miniature
cunpie gptaloguc i1lustrating the organisation of the subject . -

B
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catalogue. The current investigation extends this idea,
using two methods which are widely used to aid learning:
instyuction where performance is an integral part of the
learning experience, and simulation where the use of a
simphified environment maximises tEe learning experience,
The project aimed to teach lxbrgry skills in a controlled
or simulated environment with a sample miniature catalogue
and a limited collection of library materials, thereby

- providing the student with immediate success { ia search -

for infarmation.

To the knowledge of the project team, these two methods wh\ch
.are widely used to aid learning have rarely been applied to
teaching students how 'to use the library: The first is
instruction where performance of various tasks is #n intaogras
part of the learning experience. The second is simmletics
where the use of a simplified environment maximiies ' he
learning process. To the knowledge of the group, iit*le work
had been done in testing the effectivencss of tweaching “he '
‘use of the subject catalogue by means of an dudig-sutarial
combined with a sample or "miniature" subiect cataicgue in
card form. In such a situation the student is ah.e to ass€ss
his own success-rate in his secarch for inforurtion. The
group was aware, of course, of programmed tei:s and textbooks

“but wished to combine Some aspects of the short steps and

'structure of programmcd texts with use of synchronised tape-
slide material and the use of a selected number of subject
catalogue cards, In a reference which was noticed after the
project was well under way'"Teaching library skills to college
students' by Miriam Dudley there was a brief referencé to a

. program, deveioped by Martha Hackman at California State

ERIC
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College, Los Angeles, whgreby a student can test-himself in
"his knowledge of the use of the card catalogue, using a
question sheet and a drawer of cards which was designed to ~
“¢emonstrate author, titie and subject cards, tiling rules and
various points of library of Congress cataloguing. (Advances
in Librazianship, vol. 3, 1972). ‘Howover, this program
apparents acked the tape- -slide component.which is regarded
as an _essgntial element in the Macquarie programs which were -
intended both for individual and group use.

s

"1.) Brief Chronology

As the project procceded, several distinct phases became
evident: .

I. Phase I. Development of programs for individual
use (practice catalogue program) and group use
“~  (tape/slide program) and development of an -
,evaluation instrument. January-December, 1974,
I1." Phase II. Development of a “mposite pfogram
(a tape/slide tutorial which includéd the use
of, the practice "miniature" Lhtalogue)
January-March, 1975. .
I11. Trials of the completed program to evaluate if
' program ob)cc ives had been achieved’and if
modificatiohs to the program werc nceded.
" Analysis of results. March -April, 1975, -

IV. Report writing. Results and conclusions.

Suggestions for modifications and for 1mplementat10n

Suggestions for further study. April-December, 1975.

.

. .
C\ .

-
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- 2. PHASE [ - DEVERIPMENT OF 'l‘!ll’. I’R())GRAM
. 7
TlLe project began in January .1974 with Phase 1. It was
cArried out on a part-time basis by the fol lowing members
of Macquarie University Library : the- Librarian, the Deputy
Librarian, the Reader Education Librarian, and at,various
times,'thfee research assistants, one of whom developed the
slides, one the script:, and the other designed the évaluation
instruments. Members of the Macquarie University Library
staff who were experienced:in the construction and use of
the subject cataloguerwere -called upon as advisers.. Staff
. from the School ofsEducation at the University acted as’ .
consultants in the fidlds of test construction and évaluation
methods. In Jige 1974 and again in ¥nyember, ‘trials of the
tape/slide program, the practice cav. -.ae program and the
. 4- evaluation tests were carrisd cu'. . ’

Ll

At the end of 1674, the resear . r:svant with @ background
‘i, research methods ard desiy , .2sijieq and her place was
taken by a senjor research a.:istant with a background in
teaching first¥’year education students ¢ Macquarie University
and with strong interests in curriculum design and evaluation.
This assistant became the proiect's coordinator and in the
final. stapes worked full-time on the project. ¢Details of

the ‘project team's qualifications and duties sre listed in \
Appendix A.) With this change in staff came a re-examination
of the entire project. As a result, early 'in 1975 the projectt
team decided to produge a composite program, combining the

best elements of both the tape/slide and the practice catalogue
programs (Phase 11). Trials of the completed composite

=f program were rua through in April 1975 with first year univ-
ersity students. Feedback frca the results of the trials will
enable the program to be moditied for continuing use within
the range of reader education activities at Macquarie
University. :

5

£
{ -

2,1 Objectives of the Program (Phase I) T

.

The following knowledge and $kills were considered essentials &
for using the Subject Catalogue efficiently.

?
At the end of the program, the student should :

1. Know when it is appropriate to use the Subject Catalogue
rather ttan the Author-Title Catalogue. -
A 2. Know the kinds of hcadings to be found in the Subject /
P N3 Catalogue. o N
1 o

3. Understand the grrangement of/ﬁ;adings and sub-headings.

PR .~

v Ll
4, Be able to~se;ct mést suitable headings for a particular
‘ purpose. .. '

5. Be able torzic the information on catalogue cards to <
select appropriate titles. : >
e Gl - '
6. Be able to find these titles on the skelves and assess
‘ their appropriateness.

-

These chjectives covered all the mujor‘steps in the entire
t information searching process. However, the difficulties

e . of extending” the coverage of an introductory program to
inclu y_number- 6 were recognized, and this objective
was discarded. .

Q ’ s
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2.2 Program Development

k - Phage 1 of the project concentrated on two methods of teaching :
N . / instruction where performance is an integral part of learning,
boet? 4 = and simulation of the real library situation. The project

team intended that the programs.could be used for small group
teaching as well as by individuals. Therefore, it was decided
- to develop two programs :

A. An audio-tutorial consisting of a tape and a miniature
catalogue for an individual student to work through at
his own pace. S

- B. A tape/slide program for group instruction in a real
— library situation,
L3
Based on-advice from the School of Education it was predicted
that the tape/slide program would be suitable for presenting
A information in a quick and efficient manner. It was furthor
predicted that students who worked through the praciica
; catalogue program would be better able to use the Subject
,‘ ;Catalogue,becauﬁe of the practice. element in the Lrogram.

t

The programs were intended to be as similar as pos3sible,

bcth in sequence and in content, to allow far critical

svaluation and comparison. At the same time the pregrams had

to make thc best use of features unique to each, viz. the

element of practice in the simulated program A, and visual

presefitation of information in the tape/slide program B,

Separate development of programs for the different mediu

_— by different research assistants in fact caused the programs
to diverge from one another, however. n N

"Elections' was chosen as the theme to illustrate the steps

e » 1in the information searching process. To demonstrate catalogue
ayrangement, other examples were ircluded. In selection of
content and zore importantly in mcde of presentation, a 6
programmed booklet produced by the Brigham Young University
influenced script development. This may have produced a ’
bias towards increasing.emphasis on knowledge considered
a prerequisite for effective use of the Subject Catalogue,
rather than on the demonstration of steps i.volved in finding
material on a particular topic through the Subject Catalogue.

Apprupriate slides were deveioped for program B. They
consisted of four main types :

1. Slides showing the locatioh of the catalogue in the
Library, and arrangement of cards in catalogue drawers.

2. Close-up shots of catalogue cards.
b4

3. Graphics summarising information.
4. Cartoons to enliven or pinpoint information.

Without exception, the close-up shots of catalogue drawers
were not successful and had to be replaced by sketches,

even though this increased the difference batween program A
and program 8. While this step is not important in itself,
it does illustrate the way in which, as a.result of a nimbper
of small decisions taken over a {ferind of time, the two
programs tended to diverge in sequence and content.

1

>

12 .
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For{the practice caézlogue prograr. examples of cards or
headings were reproduced for students to look up during the
program. Suitable diversionary headings were also included
in the practice catalogue. Again, some concern was expressed
that thsse examples might de teach.ng >omething in addition
to what was coversd in the tape/slide program.

2.3 Selection of Equipment : o

After consultation with a lecturer in educational media in
the School of Educapion and with the audio-visua) staff in
the Library, the §l§gcr Caramate machine was selected for
the program. The/Singer Caramate was cCilosen instead of the
Koduk Carousel projector and synchronised audio-cassette
player as originally proposed in the research grant.

The Caramate projector is designed to accept Carousel trays
of slides, synchronised with a standard 2 tvack monaugral

tape cassette. The visual program is synchronised to the
sudio program by recorded cue pulses at program points where
slide advancement is desired.  Audio is recorded on the lower
track and advance pulses are placed on the upper track.

" Consequently, only one side of the tape can be used.

The record and playback'model of the Caramate projector was
used in the project. The Caramate.is-magufactured by the
Education Systems Division of the’Singer Company.
c L . a
The advantages of the Caramate machine are :

1. It is relatively inexpensive.

2. It is neat, compact and very portable.
5. The controls are simple and it is possible to stop the
program at any point and for any length of time without

losing synchronisation, thus allowing- for individual Ty

differences. e .

. L8 ¢

4. It fits easily into a study carrel and still: leaves
sufficient bench space for the student. ~

5. It has connections for a set of headphones and thus can
be used in areas where others are studying without '
causing any noise or disturbance. As well, by using a
splitter box up to 8 sots of hcadphones can be attachad
to the one Caramate. '

6. It combines the Carousel and Cassetts records into & reet .
functional whole and as the tape and slide e¢quipment is
built-in, therc is less chance of damage. :

7. 1t is compatible with the existing slide and tape
equipment used in the Library. '

8. It is pocssible to record commentary straight onto the
Caramate and tp pulse it for synchronisation’with the
slidey later. ! . .

4

The disadvantages arce

lgﬁ anpflifc is short, approximately 16 hours, wnd lamps
“ are expensive to replace.

’

13
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2. It is not possible to rewind and go back over material’
as this puts the slides out ot sequence.

3. It has a small screen so that only individuals or small
groups can use it. For the purposes of the project,
however, this poi~t is not a disadvantage as the program
is intended for individual use.

4. During the course of the project we became aware of
differences betwezn the Kodak Carousel projector and the
Singer Caramate machine jin presenting slides. Although
the Caramate is stated to accept the 2 x 2 format,
standard 2 x 2 slides suffer some'cropping at the edges.
There is apparently insufficient tolerance in the
magnification to ¢ reen area and there can be somo loss
uf image at the edges for which allowance should be made
in making the slides. It is also important to avoid
mixing plastic and cardboard mounts becaus: the difference
in thicknesses can adversely afiact the maintenance of
focussing of the lens.

.

2.4 Test Developmént

’ -
A

In order to assess the effectiveness of the programs, the
following evaiuation instruments were developed ,
1. A test which covered objectives 1 .- 3, i.e. the knowledge
which students need to use the Subject Catalogue effectively. -
An objective or multiple choice rest vas consideyed |
suitable for this purpose. P, -
2. A test which covercd objectives 4 - §, i.e. students’
ability to seirch for information .om a particular topic
in the Subject Catalogue. A performance test at thi
catalogue was considered necessary.

3. An attiiude survey to gauge students’ reactions to the program.

Despite general doubts about the difficulty of producing
valid items for an objective test, a test of this.kind was
considered the most suitable way of checking if the programs
taught a certain body of knowledge. ‘The primary emphasis,
however, was intended to be on the performance test at the -
Subject Catalogue.

- With advice from library staff experienced in the use of the

Subject Catalogue and stuff from the School of Education,
a 15 item objective test was developed (Appentix B). The
items were both muitiple choice and open-ended and covered
the range of information presented in the programs.

Devising a performance test which assessed students' ability
te search for information on a particular topic proved to te
difficult. It wis hard to find suitable topics that could

be searched in the cptalogue using the methods suggested in
the programs. Some topics were simple to locate and required
only a commonsense application of basic principles of alphe-
beting. Other topics required careful searching through a
number of similar-looking headings por making mental jumps for
which tiic program had not prepared students, 'Att;mgts 1o s
produce 1log books and work sheets for students to record
their search were unsatisfactory and failed to produce any
data that could be used. I' proved a problem to devise a
test sufficiently structured to provide a meaningful record
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of the steps the student takes in his search, without providing
too much direction or allowing the test, to become fragmented
and mechanistic.

An attitude scale was also prepared to obtain students’
reactions to the programs.

. “

2.5 Trials of the Programs

Volunteers'from a first-year psychology course participated
in a small-scale trial of the programs in June 1974. ,

Fifteen students were given the tape/slide program and o

fifteen the practice catalogue progrgm. Both groups took all
the tests. A few students-did the tests only. Feedback
received from students suggested ways of improving the
programs and for the most part these suggestions were
incorporated. " he programs were made more detailed and a
printed summary, which the student m}ght keep, was included.
(See Appendix C_for program script)

Results of the objective test revealed a number of difficult- -
jes with individual items, such as ambiguous instructions, |
and inadequat: diversionary headings on multiple choice -
items. They alsc suggested areas where the programs themselves
might' be inadequate. A number of questions werc answered
correctlv by almost all students, including those who had

not done either program.

This finding prompted the decision to compare the Tesults

of an experienced and an inexperienced group, in orqgr to
eliminate those items which were either too easy or too
difficult. Accordingly, the modified test was administered

to two groups : the experienced group consisting of cataloguers
from Macquarie University [ibrary, and the inaxperienced

" group of high school students. Feedback resulted in the
withdrawal of some items and the addition of others.

The first trials of the program showed that the performance

test was generally unsuccessful. Ambiguities in the instructions
caused confusion to many students. It was found, too, that
answers to the performance test were too general and vague to
allow for meaningful assessment.

A new form of thc‘attitudé test was designed toc yield more
specific information. (Ses Appendices 8, D, E for objective,
performance, and attitude tests.) :

As it was too close to end-of-year examinations to involve
university students in the second trial in November 1974,
fifty-five fifth form students from eight schools cooperating
with Macquarie University in the teacher education program
visited the library to take the programs and the tests. In
all, 29 students did program A and tests, 21 did program B and
tests, and 11 did the tests only.

Halfway through the series of visits, it became obvious yet
again that the performance test would not yield meaningful
information which could be used to improve programs, and

that many items or the objective test failed to discriminate
botween those who had done the programs and those who had

not. In addition the data could not be used with any confidence
as students on the whole found the programs of some interest,
but the tests dull.

~

1o



O

ERIC

Aruitoxt provided by Eic:

The majority of the.high school stuydents rated the
programs of some interest or highe¥ and most thought the Y
length and detail was about right. In the open-énded questions,
students liked the clear presentation (14), humour (19},

format (10), and disliked the repetition (11), length (9),

and narrator's voice (7). Areas new to them were subheadings

(14), Library of Congress Subject Headings List (8), and they

asked for more information on locatlng books on the shelves

(6). - . :

2.6 - Conclusion to Phase 1

A major weakness of Phase 1 was the failure to consider in

any detail the level of knowledge and skills to be reached

by students doing the programs. Because no clear specifications
rere developed at the beginning of the project, advice from
consultants and feedback from students was not put to best use,
sin;e there was no yardstichk against which to evaluate the
information received.

With no guidelines against which to evaluate students’
suggestions for the improvement in the j «j..s. change: .ere
made which shifted the emphasis further tuw :Js a deta-iea
explanation of how the catnlogue is organized, rather than
how it can be used for a particular purpose. While the
presentatjion became clearer, it went far beyond the becginning
students' information needs and gave far mcre information
than is used in any of the library's reader education programs. - ——

Considerable time and effort had been invested in the dev-

elopment of the otjective test. By the end of Phase 1, most
members of the project tcam believed that the objective

test was 1nf1uenc1ng the direction of the programs, rather

than serving as a tool by which tc evaluate their effectiveness.
There was also generul agreement that the project had become !
side-tracked, but the team were uncertain what measures to

take to remedy the situation.

The project team agreed that the rat;onale of prcgram

development and cvaluation should be iWoroughly re-examined

and that particulaf attention should bte paid to the possibility

of : . ’

1. Combining the best elements of each program into a single
program. :

2. Orienting the program towards the information needs of
a student new to the university.

3. Designing an evaluation instrument that assessed the
program's success in teaching students to use the
Subject Cat‘)6§uc. ~

The results of the re-examinatior take the project into
Phase II.

16
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3. PHASE ?j_: DEVELOPMENT CF A COMPOSITE_FROGRAM

3.1 A Curriculum Development App.oa:

Early in 1975 a decision was made to take full advantage

of systematic development, evaluation and modification of
program components by the adoption of a curriculum planning
model similar to that used in many educational projects.

The program developrent plan used (see Tzble 3) was praduced
iﬁdependehtly but is very similar to that used by course

planning_teams at the Open University in Ereat Britain
(Lawis) /%270 .

The utilisatioS&of a curriculum model was crucial in the
program's evolution and enabled program work to proceed
efficiently and effcc&ive&y. "Formative" and "'summative'
evaludgtion (cf. Bloom 1,12y yas an important element in the
curriculum approach. B

Formative evaluation refers to evaluation undertaken during
the process of curriculum construction and has the aim of
revealing defects in project copponents that stand in need
of correction. This corresponds to the "deselopmental
testing" used by the Open University in the construction of
it3 courses. In this sense, then, formative evaluatinn was
used in this prcject to determine if eech component was
feasible (in terms of time, money, equipment, staffing),
clear and interesting. Formative evaluation was also used
to ensure that the aims and objectives of the program and’
the tests were being achieved before that component was
finalized and incorporated into the program. '

Cn the other hand "summative" evaluation refers to the
project team's judgement of the effectiveness of the comgleted
program in achieving its aims and objectives. '

3.2 Re-examination of Aims and Objectives

The failure of the project team %O reach a clear consensus

on the aims of the program in Phase T has already been noted.
Early in 1975 it was resblved to produce a written statement

on the program's aims, objectives, und method of presentation
to give a precise indication.ot how the program was to be
developed. Team members were Asked to note what they considered
should be the program's aims and objectives, ﬁ;ing the -
axperiencs «f 1974. Each member was also aske io indicate
some overall guidelines for the way in which thé”program shou:d
be presented. ,

Results of this cxercise were used to produce a set of
methodological aims and content aims and objectives. The
content objectives were set out in a table of specifications
based on Bloom 13 (sce Table-1). At a meeting of all team
members, CONsensus was reached on the program's aims and
objectives, and a priority rating was assigned to the content
objectives. Objectives were rated on a s-ale from one (high) .
to five (low). The project team also decided upon the.
interrelationships of the content objectives. The table of
interrelationships (Table 2) indicates with arrows which
elements must be introduced before others.

3
[4
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3.2: Aims of the program -

The aims of the program us decided by ~onsensus of the team
- were: : :

1, To provide the student with sufficiént information so
that he/she knows winen to use the Subject Catalogue and
1w . when to use the Author and Title Catalogue.
\

2. To demonstrate hc: to defing a topic.

. Ky

3. .To enable the student to sc¢lect the subject headiags that
describe that topic. ‘ “

4. To introduce the :tuden: to ways in which information on
catalogue cards con be used to select refercences that
¢ may be pertinent to & topic.

3,22 Methodolcgzicar Aims

The prograr. team decided tﬁgz the program should:
1. use iogicully connected small learring steps
2. use the principles of active iearning

3. vprovide continuity

4. provide the student with the opportunity of using a
similated subject catalogue as part of the program.

5. ensur: that the student is able to work through the
program at his cwn pace.

€. take no longer than 30 minutes.

3.3 ‘The Decision to Nevelop a Composite Program

The educational advantages of producing a composite program
{which incorporated the best clements of the practice cetalogue
for individual use with the tape/slide program for group use)
were noted at the end of Phase I in 1974, From the experierce
sained in 1974, it was clear that the production of ar interesting
and suitab,e program could very casily be distorted by the
pecessity of heeping two different programs as closely parallel
to o1 2 another as possible. The basic goal wias now seen TO be
the develo~ment of the best possible program where all components
reinforce and cnhance one another. Thereforc, the project team
agreed “to concentrate their efforts on developing an audio
tutorial program intended for individyl usc. It was retognised
that this program wovld not be suitable for some instructional
situations and would nead to be modified for use at the Subjec:
Catalogue and by groups of students.

After consultation with two membcrs of the' School of Fducation
who have expert knowledps of cuvriculum development “he project
team agreed that the objecuives reached by consensus carly in
. 1975 could be best attained ir the progrein inlorpcrated the
following features:

1, it should be undertaken individually witn ‘nformation
presented audio-visually on a machime that conld be
stopped or started when the student wished.

2. wherever possible, during the progrnm; the st :dent 2%ould
, goin practice in using the cataldgue by lookirg up
entries 1n a small practice catalogue.

3. after each small learning step the student shoula be
able to stop the machine, test himsglf on the irformation
just presented and then receive imfiddiate feedback when

ERIC \ | Yy 21
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the machine is turmed on again.
4. the student should record his responses on a worksheet
————
which also contains a summary of the major steps in the
program and can be kept by Ee student for future use.

3.4 Program Development

The fiow énart (Table 35 summarises the steps involved.in
program development.

3.41 Script and Sumsary Workshset

The teble of interrelationships {(iTable 2) was used as a
guideline for the sequencing of- the script. A flow chart
wys created to show in parallel grrangement the steps which

a user would typirally take in searching for information in
the Subject Catalogue. To »liustrate each of the steps in
the flow chart it was proposed to follow through one topic

tn wrder to achieve continuity %n the program.(Table 4)

The script underwent thr.e jrafts. At each stage th2 new
draft was piloted with University and Library staff and with
students for whom the program uas intended. At the same

time, the summary worksheet which was to accompany the program
was developed (See Append1x F}. “During their development,

the script and the summary worksheet were constantly evaluated
in terms of f»as1h1l1ty, Llarxty, presentation and validity.

3.42 Slides s
The artist on the project team developed the fcllow1ng types
of slides: -

Eh

1. photographs showing the location of the catalogues and
the directory boards .in the Library.

2. cartoons illustrating the process «f defining the topic
and slecting the subject heading that most precisely “
defines the topic. A great deal of creative effort was
involved in working out a series of cartoons that put
concepts into an appropriate_s:tting e.g. broad versus
specific subjzct terms.

3. Diagrammetic slides to illustrate relationships.

4. Guideline slides which jndi-ated the guidelines and
exercises to be dealt wi*h on the summary worksheel.

5. Answer slides which gave pictures -of catalqgue cards, and
covers i titie pages of Buoks. -
A

From sketches to stPides all visuals were piloted with staff
and student», separately at first and then with drafts of thé
script, summary worksheet and other components as they became
available,

3J.43 Selection of Equipmqﬂg‘

Reasonc for the selection of the Caramate projector have
been given in section 2.3 and 3.3
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3.44° The Practice (atalooue

Catalogue cards were prepared for the.practice estalogue
which was to accompany the tape/slide presentation. They
included not only thosc.cards aud headings menticned in
tho script, but add.tional cards as well to provide a
suitable contoxt for the sample cards. :

3.5 [bvelopment of Evajuation Instruments

At the outse. of Phase II'a meeting of the project team
agreed upon the following aims for the evaluation instruments

or tests: .

1.

)
Tha tests should enable the project team to evaluate the
program’s effectivencss’ in achieving the stated aims and -
objectiv2s ar get out in the table of specifications.

The tests performed ut the Subject Catalogue should not
only test the program's «ffectiveness but might also sarve
as a teaching function by alurting students to aspects.

of the Subject Catalogue that are impossible to teach

in isolation from it. o

The tests should indicate only what is to be done, not how
it is to be done.

Thetests should be directly linked with the four learning.
steps incorporated into the program.

Students' reactions to the program and their opinioas of
its usefulness should by syStematically collected. '

With the help of a lecturer in measurement and evaluation in
the School of Education the following instruments were

develcped: .

- - 1.
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A backgrourd information sheet which checks whether the
group dcing the program and the control group are
equivalent on re)e, ant variables. (See Appundix G).

A "reac:ion to the program" sheet which assesses whether °
students found the progrun useful and invites suggestions
for improving it. . (See Appendix H).

- Y
Tasks which test if students could recognise when to use
the Author and Title Catalogue and when to use the-
Subject Catalogue (Step 1 in the program). (See Appendix I).

Six parallel versions of a test to be performed at the
Subject Catalogue (See Appendix J). The tests were .
intended to measure a series of skills in the use of the =

" Subjéct Catalogue. The topics were of a general nature

(See Appendix K) . and were selected from
a number of suggestions madé by students during library
orientation in February. The tests were designed to test
how effective the program was-in meeting Aim 1_ "to

- enakle the student to use the Subiect Catalogue effectively,

i.e. to make the necessary connections between subject .
headings ‘and the books cor ‘dered relevant to the !
sZudent's search",
This involved : Step 2 Defining the topic

Step ™ " Leoking up a subject heading

Step 4 Selectiny relcovans fublications
|)'*
Z
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The finai part of the performance test askud students to
commznt on the adequacy of the tests.

Members of the team piloted test items with student: for clarity of
instructions. Library staff were also as.ed to ¢o the perform-
ance, tests and comment on inadequac.es, . i

- - I8
It becare evident that it would not be feasible in the time
available, to develop an objective test whick could be
performed in isolation from the Subject Catalogue. There
wers also doubts about the means to be employed to test
performance in such a sttuation. This aspect of the program
was, therefore, not pursued although it may be taken up again
as part of the Reader gducation activities st Macquarie
University. ‘

3.6 The Evaluation and implementation Plan
Planning on how and when the program was 1o he trialled was
under consideration from the start of Phase II. As the )
program wus Jintended as an introductory one for new studenggﬂ
it was agreed that ideally it should be presented as early as
possible ir the new academic year. _When staff in charge '
of the first year education course agreed to incorporate

, the program inzo the "library skills' component of .the
course, this determined April as the date for the trials.

The cvaluatior and implementation pran finally decided upon
in cooperation with academic staff is presented in Table 5.
@

_ This plan has: two parts:

part 1. - Individualk session where the program was done by’
individual students in tutorial tipe. ’

part 2. - Group session where the program was viewed by all

members ' of a tutorial graup in tutorial time. Students who

did the program 1n the individual stage werc rot required

to attend this sessicn. The' group sessions were introduced

becuuse the staff in the Schocl of Education believed that

(even though the program was intended for individual use)

it would benefit all students. It was administratively

impossible for all 900 remeining students to do the prozram

individually. ’ To get some {eedback on the attitude of students

to the presentation of the>program in this fashion and to

gather suggestions on which sections would need to be

modified for group use, it wes decided to asK students to fill

“ \.  in the "Reactions to the Program" sheet when they had viewed

' ' the program. For the purposes of project evaluation, however,
th results of the individual stage were most crucial.

Details of the evaluation and implementation plan for the
individual stage were dTraww up.

1. A random sample to be divided by chance into two equal
gvoups: Group A and Group R

2. initially both groups ts fill out 2 "Backgrecund Information
Sheot". This sheet was designed to gather information
on background variabies such as student status, age, ‘
previous work experience in libraries or related occupations,
previous experience in using libraries or with formal .
library education programs. Tt would show if
there were ary marked variations in these factors between
the two groups.

O ' ‘ ‘ ’ 2« 8
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‘4.1 Background Information of‘Group A and Group B

. .. }

3. Group A to:do the Subject Catalogue program, fill in the
Reactions Shee:, complete the preliminary task which
tested 1f students knew when to use the Subject Catalogue
and finally take one of the six performance tests.

. 4.‘.Group B simply to complete the preliminary task and

_ then to take one of the performance tests.

3.60 Sampling for the Individual Trials

Ir terms of the available space, equipment, time and staff, it
wat possible to administer the program and the tests to only 12
students at a time. On this basis, 14 groups of 12 students

_ each (i.e. 168 students) was the maximum number that could be

hendled efficiently within the time for the tutorjals. "As-it.
was not possible to assemble or select randomly from the 1,100
students as a whole, a two-stage sampling plan was devised.

1. 28 groups were selected randomly from thy 104 tutorial g . ¢

groups. :

138

.6 students were selected randomly trom each ot the 28
tutorial groups.

This plan neant that no more than 12 students would be in the

‘Library in any one hour. . Since there ware six copies, Group A

would do the program xhile Group B did the tests. 3y the time
Group A finished the program, Group B would have completed the
tests and so there would be few administrative problems at the
Subject Catalogue where the tests took place.

4, RESULTS OF THE TRIALS OF THE PPOGRAM

The program was trialled in two steps: with individuals during

the fifth week of first term (2nd-4th April, 1975) and with

small groups the following week (7th-11th April). Careful and
detailed planning by the project conrdinator and thorough
cxplanation of rationale and procedures at the briefing sessions

of all the personnel involved meant that the program was implemented
smoothly and efficiently. Wastage of data was minimal (164
individual tests) and the program and tests were presented to the
students in an objective manner.

The results of the individual sessions of afoup Acpnd,Gtouﬁ.Bf7
are presented first, Results of ‘the trials” with tutorjal groups
are given in a separate section. b

Results of data obtained from the BSackground Information Sheet
indicate that the two groups may be assumed equal in terms of
factors identified. (See Table 6).

Item 6 (students’ confidence in their ability to use the Subject
Catalogus) was used later to examine their actual ability as
shown in the performance test (See Section 4.4).

The questions relating te library experience (Item 5) were included
as & precaution. In the event._that any of the participants had
exporierce relevant to use of the Subject Catalogue, it was intended
to exclude their data from the results. This was not, in fact,

- necessary.

Respoﬁses to Item 7 (asking whether students would benefit from
doing a program on the Subject Catalogue) indicate a positive
attitude towards reader education programs of this type.
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- Grouwp A {roup B
= 1. ‘Full Time T _ v )
P Ctatus Part \Time_ . o 8. 9
o Fxternal . o L]
———— e - —— e e — L I_ :‘\

. 2. First Yenr - 80 77
. .Etntus'j' Later Tear -2 5
) 3. tue| (a) Under 20 60 59
(t) 20 - 25 1k 9
"1 (c) Over 725 8 14
L Previsua Work in
i_l.ibrariéa or related occupations 5 8
. Previoun Fxperience in
"es of libraries
(a) School 53 56
i (b) Community - 69
(¢) Othor Uni/C.A.E. 21 2%
‘(4) Techrical College 3 6 3§
6. Mbility to Use the Library's
Subject Zatulopue :
(a) Vnr;- '-qh“ne_‘ ) ¢ 3 3
(b) fuite able 13 9
(c) fiet by 43 52
(d) Sonme trouble 15 15
(¢) Tot of trouble -~ 8 3
"7, Menefit from ) hr. Progrom. .
(a) Yes 71. 78
(b) Ho (+ no response) ?7(+4) 3(+1)
®. | Previous Pro;jr'nm on Library Use
(a) Orientation ’ 25 18
(b) Climatology course 0 D
s (¢) Handoutn 1
(d) Reader Services :“f’
Librariant'a lecture 0 1
(e) Other 1

TABLE 6:  BACKGROUND INFORMATION OF GROUP & AND GROUP B - -
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) However, ltem B (studenti' previous experience of programs on
~° . lihrary use) indicate that a large proportion of students (almost
< 75%) do wot in fact use thim. This raises impertant questions for
; further study which are, nowever, outside the scope of this
investigation.

- 4.2 . Reactions to the Program

_The purpose of this survey was to identify if any areas of

“the program need modification. The re::lts are summarised

ifn Table 7. Typical responses to the op.r en’:d Question 1

on the clarity of the program were "all clear' or “very clear"
but 13 of the 82 students made observations of the following tyre:

. 1. more exampirs in the sections defining the topic. .
: (Section 2)
2. Confusion about what exactly was required in Section 3
(Looking up a subject heading).

3. Morc emphasis on the LC List.

4. Mcro time explaining the make-up and logic of the call number
as this is critical to locating books on the shelves.

5. Expand Step 4 (selecting relevant publications) ‘and explain
exactly how tracings can be useful .

6. Spend more time explaining the answers to exercises
(relating to Svction 4).

Although they were not asked to supgest further programs a
small number of students said they would lii'e programs on:

a. How to use the cerial indexes and locaie journal articles;
b. The A/V Section of the Library. . L

Question 2 called upcn students to rate how satisfactory
each progrim component had been and to make any suggestions
for improvement which they thought necessary. The consistent
80+% response in the Very Satisfactory category indicates very
strong student support for the program (especially when one

* considers the strong tendency to centralize responses in itews
of this type.). )

Criticisms and suggestions for improvemeat (Question 2)(some of which
are vutside.the scope of the program) "included the following:

A. The slides* 'Some went too quickly"; “Toc simple"; -
"Make diagrams more interesting"; 'some were ufnecessary -
c.g. the steps"; "show a shelf of books to illustrate how
call numbers are ordered"; "Thg arruws on cae carés in-

© Step 4 are not accurate'.

B. Commentary: “Explain sa, x, xx in the ..C List in more
detail™; 'In Step 4 the heading bibliographies is used
but the speaker talks of nofes"; ''not such long breaks in
the commentary';, 'Too elementary'; 'Call number is not
explained clearly enough"; "Could be shorter'.

C. Summary Worksheet: "The question on looki , up foreign
Ielations is not clear'; 'morc exercises for more
practice"; ‘'Exercise 4 is irreievant because it is hard
. for us to cvaluate if a bock is useful if we haven't

Q 3
ERIC | | -
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b, lommentary £5 (81,25 15 (18,79%) o (%) 20
¢, Summary

Worknheet Fi (Bo,0m™) 16 (20,0%) 0 (0™ 50
d. Sequencing £5 (81.25) 15 (18.75%) o (0%) 80
1

%, How murch of the ALL PART NONE N.TOT
Progran was new .
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. hoard of or read on a subject"; "searching problems could

have been more difficult”, "should have been more detailed".

D. Sequencing: "Jumped about too much from one ssction of
the catalogue to another - I became confiised abou® main
headings and subheadings and all the different main headings”,
nGuideline C should precede Guideline B".

The results of Question 3 (asking how much of the program was
new to students) may not be so reliable. iere is a strong
tcndency to centralize responses in items of this type.

Tho extraordinarily high number of respanses in the 'Yes"
category of Item 4 is most encouraging.

4.3 The Prelim’nary Task and the Performance Tests

The preliminary task (Appendix 1) and the first three tasks of
each of the six performance tests (for sample, see Appendix J)
were keyed to the steps.and exercises in the program. The
results can be used in two ways (see Tabla 5):

* 1, Comparison of the correct responses of Group A with-

Group B in each successive task gives an indication

of how offective the program is in helping students to
sslect the Subject Catalogue when appropriate and in -
helping them to use that catalogue when rppropriate and
in helping them to use that catalogue more effectively
and more rapidly. ¢

3

2. Analysis of the incorrect ,responses ‘of Group A gives )
scme indication of sections of the program which need . ’
to begmodificd. - - '

M -

4.31 Analysis of the Correct ﬁespnnses of Group A and Group B

4.311 The Preliminary Task: (Skill tested: Choosing appropriate

catalogue)

The results of this task are set out in Table 8. The.

" frequency with which each group got each vf the give
questions in this task correct has been tabulated anc
a mean score out of 5 and & mean time taken to get all
items correct calculated. A "t tzs" was carried out.
on scores and times to determine if the.difference between
means was significant, A significance level of P.05 was
used in all tests. In all items except (iv), Group A

~ gave moTe correlt answers .than Group B. The "t test"

' on the scores of Groups A and B indicates that overall

. performance on this task was significantly better for
Group A than for Group B (P<.01) thereby suggesting
that deing the program does help students to be able to
select the appropriate catalogue more effectively.

Both groups took the same time on average to carry out
this task (i.75 minutes). This is not surprising- as the
task involved making 2 decision rather than looking in
the catglogues.
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4.312 Task 1 (Skill tested: Detorminiag the best heading)

The performance of Groups A and % on this task for each

of the six topics is set out in Table 9. The six topics
are listed as Appendix X.

In two topics, the correct answe  was & main heading without
subdivision. For the othar topics, which required a subdivision
as well as a rain heading, the data was processed in twe stages.

1. Main headi:g unly cotrect. 2. Main heading and subdivision
correct. .

-

}2 were used to test significant differences between the
performance of Group A and Group B on each topic.

Times taken to reach a correct answer were estimated for
each topic and a "t test” used tg establish whether there
was 8 significant d!fference between groups. (Wrong
snswers were oxcluded because it was thought that there
was little vilue in determining how long it took to reach
a wrong answer.)

In five out of six topics Group A fourd tle correct main
subject heading more frequently than Group B with
difforences diminishing with the obviousness of the
subject heading and with the number of distractors
around the correct subject heading in the catalogue.
Only in two instances, howover, is this difference
actually significant,

In three out of the four topics which required both &
main heading and a subdivision for a correct answrr,
Group A performed significantly better than Group B.

The almost ocquivalent performance hetween Groups A and B on

the "Cars" topic is puz-ling but may be due. to the fact that

once the main heading was located, the subdiviszion "Maintenance

and Repair"is easy to find as there are few distractors in

the catalogue. On an average, Group A consistently found

correct answers more quickly than Group b although it was

only when students were required to produce both a main

heading and a subdivision that Group A performed significantly
fastor than Group B. (Again the "Cars" topic is an exception

where the difference is in favour of A but is not significant.) )

Because the sample for each of the six topics is small, and
because it is not valid to add the 3cores across all tests aa
tusy do rot measure oxactly the 3ame skills, tne conclusions
can only be tentative. It does appear, however, that students
who do the program are more likely to find the corvent ‘
subject heading used in Macquarie University Library's Subject
Catalogue to describe a particular topic than those who have
not done the program. This is especially so if the. subject
heading consists of & main heading and a sudheading end, when
this is the case, students who do the prog-am are likely to
preduces the heading more quickly. ' .

How students derived headings in Task 1. -

After completing Task 1, students were asked to identify the
sources 1ty used to'find the subject headings. Table 10
gives a picture of the sources used by students in both °
groups -to derive their headings for cach topic. Table 11
ignores the different demands of topics :1nd summarises .
overal} uim of different sources. Whether the use of any
particular source produced a correct answer or rot has been

. .
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ignored. All that was desired was some indication of

whether or not doing the program encouraged students to use
21l :the sources of help which the Library provides. Only

in the case of the Library of Congress Subject Headings List
-does, the program appear to have had any affect in this regard.
Fourteen students from Group A consulted the List. It was
already appsrent from comments of sludents who took earlier
pilot programs, and from reactions to this program, that the
Library of Congress Subject Headings List is somethinz that
few students are ‘aware of. Only 4 in Group B, th» group that
did not Co the program, said they had used it. The responses
to the second part of the question, asking the order of sources

used, are not prescntod as they were intermittent and often
confusing. - 2

4.313 Task 2 (Skill tested: Alphabetic&l arrangement of the
catalogue; location of classification numbers on the Library
shelves). +

. The performance, by topic, of Groups A and B on each of the
thrge itens which made up this task is set out in Table i2.
. A X2 was used -to test for significant differences between the
performance of A and B.on each item for each topic.

, Item i.of Task 2 tevts students' ability to look up a subject
heading and a subheading in the catalogue. Group A gave more
correct tespbnses'than Group B in three topics, and an equal
number in the other three. Group A performed significantly
better than Group B for only one topic.

Items~di.and iii.of Task 2 test students' ability to interpret
information on catalogue cards and to relate this to the total
information searching process. In Item ii, Group A gave more
correct responses than Group B in four topics and an equal
number in the case of Cars. However, Group B exceeded Group A
in correct responses on the Beer topic. Although this is not
significant, it is the only occasion on which B's score is
greater than A's. In Item iii, Group A gave more correct
responses than Group B in four topics.

It appears that, while.the program does not necessarily

ensure that students will be able to locate a given subject
heading and subheading more effectively in the catalogue, ther
is a trend in this direction in the results. ; ‘

4.314 Task 3 (Skills tested: Interpreting information on the
catalogue card; evaluating the relevance of pyMlications

from the catalogue; selecting classification numbers for
browsing) - i

i

As already rcported, the performance iests had not ber
satisfactorily tested and evaluated beforehand. Beca. the
trials could n6t be delayed, the performance tests eventually
developed immediately prior to the trials, were used. They
had been tested at the catalogue by the research assistant

and other members of the research team, who were aware of
their possible defects.

An attempt was made to analyse the results. A XZ, was used to
test for significant differences between the performances cf
groups A and B on cach item for ecach topic, and to test for a
difference between the mean time taken to get all answers correct.

ERIC ‘
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© GROUP | OITEM (1)|DIFFERWNCE  [ITEM (44)| DIFFURENCE | ITEM ({41i){ DIFF RTNCFE
neRAueT 5 conuTar 5 CORRTCT PR
ATRE ALD (x| A B x*) A B (x*)
Topic 1 14f1h | 9| 2 Yen (P<.05)] 14| 13 No 14 li No
Topic 1313 (13 {13 %o 1112 No 1_3 13 No.

S Tepte M]3 {01 {12 (Mo 12|13 No 12 12 to
mopic B 1414 {14 {17 lre 1 No 1 12 Mo
Topic 5|14 014 |14 [14 A %11. n to 1 N ke
Tapic 611014 114 117 v “1h 10 Yo 14 13 No

. _ v
TABLE 12: RESULTS OF TASK 2 OF THE PERFORMANCE
TEST (GROUP A AND GROUP B}
‘ P
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However, this produced insufficient data in some topics and
the résults overail were inconclusive:

For items (i) and (iii) nonme of the differences were significant;
for item (11) Group A had more correct answers than Group B

in only twe topics and the difference was significant in cnly
one. '

For item (iv) (browsing) A had more correct answers than B

in five of the six topics and in the remaining topic the
groups are equal. In four topics the differences in favour
of A are significant, However, it should be noted that ‘some
students in Group B could have had this item wrong not
because they are unable 1o browse but tecause they were not
sure of the meaning of 1he word "browse" in terms of its place
in a literature scarch *iz the subject catalague.

For all items, there is a clear ‘fference in favour of

group A in the average time taken to get correct AnSwers.
Ia summary, the program does seem to have some effect in
introducing students to the.concept of browsing and definitely
influences the speed with which a student is able to interpret
the information on the cataloguc card to help decide if a ’
publication is likely to be useful for a.particular purpose.

Because the team was aware of the pressure that left
insufficient time available for the development of the tests,
they believe that the disappointing results are due to lack of
clarity in the tests rather than in the program. Further
comments (which are speculative) are made in the section on
analysis of incorrect answers (4.32). As in earlier versions
of the tests, it scemed that students could have used criteria
other than the clues on the catalogue cards to determine
relevancy and it was impossible to score the task in any
meaningful way. '

4.316 Task 4 (Student comments on the performance tests)

Tas: 4 of cach performance test called uporn students to make
suggestions as to how they- felc the tests which they had just
done could be improved. For each topic there were many )
favourable responses indicating that the students found the
erformance tests effective. Group A's comments weue slightly
more favourable then Group B's. Some comments such as 'l .
would like to know if my answers were correct' suggest that
the students siw the performance tests as a +caching device.
Group R s responses :adicate that students saw the tests'
potentini as 4 diagnostic device ("effective way to test
students' knowludge of the Library") uas well as a learning
device. The performance tests were originally designed to
test the effectiveness of the program. However, the above
comments suggest the possibility of retaining them with
modifications (1) for diagnostic purposes so that students
could yuickly sce if they necdad to take th o hubjact Catalc ue
program, or (2) us 4 task to reinforce what they had learnt
in the audio-tuturial,

Maity of the students' responses have implications for
impraving both the program and the tests, €.g. "Headings
‘Moving picture - History' and 'Moving picture industry -
History'! confuscd me', “Explain tracings', "More books

and topics to look up”, and "Questions were not always clear”.

17
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For each topic there are some Lomments suggesting exercises
on locating books on the shelves. This indi:~tes a need

to cover information retrieval in a wider context, a subject
which may.bettér be dealt with in another program.

4,32 Analysis wf the Incorrect Respgnse* of Group A

It had been planned to analyse the incorrect answers of the
stugents who did the program (Group A) for each topic and each
task to identify how they arrived at these answers and why
they made the errors. It was hoped to-discover implications
for both program and test modification #s a result nf this
analysis.

Some preliminary work was done. The incorrect answers were
listed on score sheets task by tisk for each test. The
Research Assistants attempted to analyse the reasons. for the®
errors and made subjective comments. A tabulation by task
across'all topics was also attempted. -

When these preliminary results were submitted to the Pyoiert
Team for further comment, however, it became glear thet ro
firm conclusions could¢ he reached based on after-the-event
guosses. In addition there was a danger that too much
significance could be ascribed to any conclusion made €rom
uch a small number of incorrect answers.

To identify. errors, it would be desirable to monitor the tésts
while they are being performed and, if necessary, interrogate
the students. YThis would also have obvious diagnostic ,
possibilities. ' '

A summary of the pre11m1nary tabulation of the results
follows:

1. Preiininary task (NA = 82)

item (ii) (40 wrbng answers). Possibly there was genuine
confusion between the. terms "biography" and 'hutobiography’;
alternatively. some students may have suspected a tyick
question. A change in the wording of the test is suggested.

Item {1ii) (Y wrong answers). By selecting the Subjzct
Catalogue some of these s.udents prasua-bly were going
to-lood -.p "Jonathan Livingston" or "Seagulls" indicating
that they may not have been aware that this was the title
of a novel. If so, these incorrect responses are due to
the nature of the question rather than the program. The
Gifficulty of giving a title which would be immediately
recog-isable zs: a t:tle, nad already been recognised.

Item (iv) (4 wrong answers). This is a program fault:
students hsve not understood or not remembered Guideline A.
it is diff,cuit to know how this point could have been
brought out in any more detail than it has already.

Performance test a

[ %]

From the tabulation across al}_topics:
Task 1
4+ did not find "sec reference

1 wrote down subdivision instead of heading

1 non-specific heading

The cemairder appeared not to have understood the
quaesticn (4 or 5) or to have been confused or given
up for no identifiable reason.

a2
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Task 2 ..

" In Task.2 ail errors (5) were in Topic (i) and were all

_due to students looking up one particular heading which
"was similar to one they were asked to find. The research’

In the wook followingz the individual triuls, sil students

team were aware that this could happen which is why, ip
Task 3, Students were told to ask the research assistant
if they needed help. Presumably, the students tnought
they were right, that is, their perception was poor.
Task 3.

‘ <
In Task 3 the most cOmaCn error (28 or 29 across all tasks
and topics) was due to the student putting his own

: in&brprdfhtioﬁ on the card. In some of these (perhaps 6)

_they could have misinterpreted the title. A further 18
" found what appeared to be the carrect inforhaticn (e.8.

a -orrect date) but did mot iook at other information

on the card as well. Six stupped looking whin they

found what ‘appoared to be the right answer (e.g. noted an
early date, ‘but not the earliest]. :

The remainder looked up, the wrong heading as in Task 2 (8);
may not have understood the question .(4); were confused
or gave up for no identifiable reason..

4.4 5erformance of Group B students.who reported themselves
as above average in their ability to use tho Subject

Catalnguc

Twelve of the 82 students who did the performance tests
without doing the program rated themselves ss ebove average
in their ability to use the Subject Catalogue (Very able = 3;
Quite abje = ©). It was decided.to look 2t their performance
on the tests to see if they lived up to their expectations.
As Tatle 13 indicates, this was not always the case.

-

While ths dats is not seen as being absolutely valid in that
it ignores factors such as the possible 'differences in
difficulty between topics, the indication that stadents do
not get everything cerreut is clear. |
Those r2sults suggest tiat even if a student perceives.
himself/herself as being proficient in the use of the
Subject Catalogue, this may not always be true and -
consequently, these studefits could also derive some benefit

from doing a program of the type dev:loﬁcd in this

project.

4.5 Results of the Trials of the Program (Group Sessicus)

in the tirst-year course Educarion 06102 (éxcept those
in toc experimental Group A, who had already taken the
program in the previous week] were given the program in
small groups (from 6 to 13 students per group) as a

tutorial in the "library skills' componert of the course.

-
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Although che program had only been developed up to this
stage as an individual audio-visual tutoriai, the lecturers
in charge of the first year Education course 06102 belicvad
« that it nad sufficient merit to justify its inclusion in
: . the course. It was also thought that students denied the
. - ' opportunity to take an effective program would be at 2
> disadvantage compared with those who took it in the trials
‘as part of their course. :

- . é ‘
) Kfter doing the program in groups, students were asked to

. : . complete the “Reactions to the Program! sheet (see Appendix H)
‘- - The aim was to asscss group reaction and it was hoped also

to obtsir information on the ‘particular aspects and sections
which would have to be modified for group use.

Table 14 prcs:Lts the rutings of -500 of the 1,000 student
responses. Data on the same questions gathered durfng the
individual phase is aiso inc .cded.
. \
As would be expected, consideriug the e¢ssentially individualised
nature of the program, the ratings of students who did the
program in>groups has shifted to the right. The tendency for
-respons.s to centralise is now more marked in Question 2. The
Summiry Worksheet has become -significantly less popular (due
N mainly to the fact thit not all students were able to do the
exerctises to their satisfaction, as only one LC list and
mini-catalogue could be provided for each group.) Héwever, the
drop in those who would recommend the program to their friends
was not ns great as expected. ~

kY

Typical comments (Reactions to the i'rogram) were:
Question 1 fSectiypns which were not clear;

"The last.section on relevance is corfusing”; “how do you

judge relevance?: 'the LC hook wias not made clear"; "first
stage too simplified”; "it wasn't clear when we were supposed

to do Exercise 3", ‘''why was Calwell's book suitublse"

"emphasise the use of bibliogranrhies ang tiawings more';

"esrlain thy pumboers which accompany author an’ title'; Pexplain
the blue cards more - all I know is that they are suo-headings'.

- Question 2 (Criticisms and suggestions f-r improvement )
ajy Slides
’ . "Remove the steps™; "piiit 1s oo small'™;  "avoid
repetition™,

b)  Comment:.ry ' : ) <
+ "Too long winded; "oo slow": “too simple”. "toc basic";
o “slow down when givieg dnswer . to Pxercine 49, "maace the

music more an tone with the program'.

c) _bn_'nm‘)rz WorL.\hcg‘_f_

"More time ar! o catalogue for wver.ome”:; “more practical

experience tor cach person’; Tsomer exereries Lre too
clementary - ¢, look up "Llecticns? in the bie red book™;
"more exercises'; "more participaticn tor all';  “test

the transtfer of call number to the locatien of the bocd
on the shelv: .

——
!
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CONCLUS 1ONS
5,1 General

The program can be considered succassful 1n the followin,
respects’

1. It was extremely well received by students.

2. It hel,.. students to select the most appropriate
catair. ¢ in which to find in{.rmation.

1. [t helped students '0 determine the subject heading
that best deccribrs a topic.

4. It influenced the speed with which students could -
a. determinu the most appropriate heading
b. locate it in +he catalogue, and

c. select publications that ceemed relevant to the
topic. :

It was thus successful in its methodological aim. and partly
successful in its program aims. Results are least conclusive
for the task measuring step 4 of tnc program (selecting

. relevant publications). However, this-step could be regarded

as being almost outside the scope of-the program. 1t is felt
that the tasks themselves need further development in order
to ascertain the effectiveness of this section of the program.

In order to improve OT modify the program, the following need
to be examined:

1. Students' reactions to the program.

-

2. Students' responses on the performanse tests.

3. ¢¢-dents reactions to the performance tes"s.

4. Any adurtional points noted by the project teum.

5,2 Peactions 1O the Program

When studrnts' comments {rec compared to the program's
objective -, as set out in the Table of Specifications, it

appears th. eTy few changes are needed. - Some of the
suggestion .rc easily remedied, €.2. altering the ‘aTToOwWSs
on the g: .i¢s in Step 4. Others suggest some re-wording

of the scrij @ and minor alterations to the graphics is needed
but program emphasis should remsin unchanged, €.8. explain
the LC List in morce detail: explain exactly how tracings

c&n be useful. Others .... outside the scope of the program,
e.g. a detailed explanation of shelf arrangement,

5.3 Students' Respoﬁées to the Performance Tasks

In previous sections the difficultics in developing
ratisfactory performance tasks have been noted. From the
analysis of student responses on performance Tash 2, it
appears that many of these difficulties relate tO the
"accidental'’ nature of alphabetical arrangement . At the

_catalogue some subject headings are immediately obvious,

others can be found by chance but some are difficult to find

hecause a number of similar headings occur in close proximity
to one another.

)
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s It has been.qegessary to try.to simulats these conditions in the
~ program. e S S

Another problem was to devise tasks of equal difficulty., More time
and further testing would have impreved this aspect of the tests,
Another difficu.ty arises ia devising tasks thar require a - judgemen
on the usefylness of a publication. Ityis clear that he.2, as
cisewhere in the project, a behuviourist approach canwot be rerdily
applied in areas where an indefinite number of individual
. ‘reinforcement situations obtain, The perf:-mance tasks nreed
. : véTy careful wording if the criteria external to information
contained on catalogue cards are to be excluded. Even if the—e
had been time for repeated testing and r-vising of the program
to allow for individual ji:dgements as they became evident, it
is doubtful whether subjective judgements could be entirely
discounted since they cre almost aiwavs involved in a real search
for information. :
The project team had anticipatzd thut these difficulties tould
occur. It has stili not reached a conclusion as to the extent .
_¢.to which performance tests are fea:ible.
7

Because the project did not full succeced in overcoming thsse -

- problems, the implications of students’' responses foi rrogram

’ -<¢hanges uro-cjouded.,.uowéver, it appea. . thet rhe script needs

" ~re-wording 50, that the tentative nature of the judgements
involved in selecting appropriate publicatinns from the cdtalogua
is stressed. The desirability of adding more subject headings -«

- to.the practice catalogue as diversionary headings or “distractors"

- "should also be looked at further so that we can demonstrate the
necessity to continuc-searching until the heading that most . -
exactly describes a topic is frund. For example, for the topic
"elections", such headir4s as "Election Statistics' and
“"Electioneering' could e added.

Differences in the successful use of the catalogue due to the

- presence or absence of "distrectors™ only emerged cleariy from
an analysis of incorrect response$ on Task 2 and so ''distractors”
were not discussed in the origina! program specifications.

Tasks ‘that are not unique to using the Subject Catalogue, e.g.
recognising a call number or a browsing number and knowing the
location of a book 1n the Library, were pot considered in

this context. :

5.4 Students' Reactions to_the Performance Tests

R The tasks were constructed to test if the prcgram helped students
: to usc the catalogue effectively and efficiently and were not
considered to be part of the program. Yet, it is clear from
the resp:nses of students that the performance tasks 'might reinforce
or extend the learning process, e.g. ''give answers - wruld indicate
whether we had carried out task correctly", "give .:ore practice
in finding subject headings’. Students who did only the tasks
saw that they had a teaching or diagnostic value, e.g. "sheets
were effective in checking knowledge of the cataligue™.
- The projeci team will need to consider the feasibility »f a
structured search of the catalogue with feedback after each
step as (a) an option that students could use to consolidate
. learning, (b) a means of teaching concepts n t easily conveyed
in a simplified setting, e.g. sizc and complexity of catalogue
arrangements where many books exist on subjects with similar
subject headings. .

Q - | S ~ /
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5.5 .Modification of the brogram

__The program was de@elopeS‘;or individual self-paced use and
in its present form needs modification for satisfactory use
by small groups. Because the audio-tutorial approach has

- proved successful, as far as possible an active approach -

to learning will be mainrained and the worksheet and ~

additional slides will snow sequences of catalogue cards.

It seems possible to retain most of the content and sequence

of the program. Practice in actually working through a file

of cards wil} be eliminated but the performance of a search
~at the Subject Catalogue itself as the final part of the

" program should compensate for this. ‘

o . ) [y




o -4l- :

6. PROPOSALS FOR USE OF THE PROGRAA

A considerable amount of time and e.cort has been spent in
develcping this program, -The research team is aware that

¢ -S0m® projects, aster an initial period of enthusiatic interest,
are not always used sufficiently to utilise fully -the original
results, Every effort will therefore be made to ensure that
the program development work is given the widest possible
use. : s

‘Despite some disappointing ‘aspects whic!, have been referred
to, the project proved useful in developing a methodology
for the production and evaluation of a tape-slide program.
The tape-slide program itself was very favourably received
by students. Because of the complexities and considerable
resources involved in the development of an effective tape-slide
program, there could be possible benefits in adopting in
Australia some of the procedures for co-opérative rationalisation
-of topics and co-oparative evaluation of programs as used by
the Standing Committrn of Mational and University Libraries i
(SCONUL) in Britain In Britain there has been a joint project
for formative evaluation of library tape/stide programs at
. the Library and the fnstitute for Educational ‘schnology at
- the University of Surrey with funding from the Research and
: - Development Department.of the British Library,14

The procedures developed in the program at Macquarie University
will be continued in the reader education activities of the
Library and also made available to other libraries.

6.2 Library's Teaching Activities

Th. project team are confident that the program, as it stands,
is a useful gomponent in the Macquarie University Library's
reader education activities, although it will need to be
brought up-to-date from time to time in the normal pattern of
keeping teaching materials up-to-date,

On the basis of a small follow-up survey carried out:towarda
the ‘end of 1975, it seems that students wno have done the
program continue to use the Subject Catalogue and consider

it useful for assignments. Four tutorial groups, all of whom
had viewed the Subject Catalogue program in first semester,
were surveyed at the end of second semester on their attitude
towards the library and their use of its facilities, All of
the 62 students had used the Subject Catalogue: 58 rated it
useful (the highest rating on a 4 point scale) and 4 of some
use,

The Reader Education Librarian will plan with academic staff,
sessions which may be part of the formal teathing program and
which.will incorporate the Subject Catalogue ;rogram as part
of students' formal learning experiences. Adaptation of the
program for group use woul provide greater flexibility for
using *t in tutorial sessions.

The program has also influenced plans for reader education in
other areas, e.g. following on the success of the Subject
Catalogue program in teaching a skiil in a simplified setting
which incorporated a practice element, tutors and librarians
involved in planning.an essay writing skills component for a
first year course .are considering ways in which they could

appiy these conditions to other aspects of information searching,

Q : 5'8.'
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~6.3 Direct Use by Students

1

We have already.cﬁpcrimcnted with a two-hour tutorial for
first year students in which the Subject Catalogue program
was integrated into a session on information searching.

_Students viewed the program in small groups of three and

then each student:carried out a number of small tasks at’
the Subject Catalpgue on a topic relevant to the course.
After each task, students were given feedback on their
performance and this helped them to carry out the next
task. They were then given a briefing session on how the
steps used in a soarch of the catalogue could be applied
to a search for periodical articles through the use of

a periodical index and subsequently carried cut a number
of structurcd tasks on finding periodical articles on the
same topic that was used in the Subject Catalogue search.
Reaction -to this session was,on the whole, favourable.

Following the successful completion of the experimental phase,
some tentative attempts were made to gauge the extent to which
students would use the program on their own initiative. A,
copy of the program was set up near the Subject Catalogue

and the proceduras for operating it listed in lJarge print

on a notice immed‘atsly above the Carvamate machine A large
poster on the library's mcin notice board in the foyer
advertised the program ~Users were referred to the laformation
Desk for furthep ¢~t. - or for help in setting up the program.

While the exact number of students who viewed the program in
this way is not known, it is not high. Only twelve rreactions
to the program'” sheets were completed and attitudes were
generally positive, although faults in the graphics and the

sequencing of section 4 were criticjsed.-

Factors that might'influcnce the extent to which the program

is used at "point of use" include - )

1. The sctting - students viewing the program arc very
visible to other library users and the slides attract
casual "over the shoulder" viewing.

2.” Time of year - the program is intended for the beginning
student. 1n the second half of the year the need to look
at the prpgram may not seem Very compelling.

3. Awareness of library staff - staff at the
Information Des¥. have becen thoroughly briefed on the
objectiv¢s and content of the program and have to v« able to
operate the Caramate efficiemtly. .

4, The prog&am itself - students have no way of scanning the'
program to scc 1f it can help them.

5. Mechanig¢al probiems - the program :s simple to operate
but it carnot be started instantaneously. There may
be delays if the slide magarine needs shifting or the
tape nesds rewinding. To -tudeénts who are not machin»
oriented these operations can Sccm tedious but unfortunately
it does not seem possible to provide a loop program of this

length,
&

- *

While we d% not believe that the lib.ary alone can motivate
large numbers of students to view thc program, we intend
to.make a iconcentrated cffort to promeie it for use in about -
the third jweek of first semester 1976. ‘

|
|

s
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1.” We will advertise it during our orientation activities,
not as something to view straight away but as the
logical next step after the basic mechanics of library
use have been mastered, "

2. We will consact lecturers and tutors of the first year
course: and explain what materials the lihrary has
produced and discuss ways that the Subject Catalogue
program can be introduced to students. v

3. AV programs need to be promoted by enthusiastic library
. staff who can confidently demonstrate AV equipment. We
will have briefing sessions for our own staff to '
explain the program, teach them to operacte the Caramate
and discuss ways the program c¢9i:): be used to reinforce
the informal help offered to students from the Information
Desk. ] .
4. We intend setting up a cluster of carreis in the display
area which is directly behird the Subject Catalogue on
Floor 2 for displays of library materials. The carrels
will be arranged in such 4 way that they provide some
privacy fo* users. The Subject Catalogue program would
be included in this area. -

5. From the stsrt.of the orientation period, there will be
a numbe> +.f displays designed tu assist students to
find materials in the library A d’splay on the Suljecti
Catalogue could occur in this ~savence and could advertise
the program by following the steps and’using the illustrations
and examples of the program's script. :

6. The program will be publicised in a one page handout, using
the research results and possibly some of the display designs.
It will be distributed in the library, in the Union and
to academics. Copy will also be sent to University News
and other university publications.

Tne tests were originally designed to check the effectiveness
of the program hut they too have a continuing application.

They could be useful in publicising the program, 2s a remedial
Jdevice or as an optional element in the prograd, for publicity
purposes, we envisage an advertisement along the lines of "do
you think you can use the Subject Catalogue? Try the test and
we will give you a profile of your ability." For remedial
purposes we could devise a nunber of self-instructional tasks
that cover pe~ts of the prcaram that are causing students
difficulty. uptioual tasts could enabie students to test
themsclves on what they had ienrned or to extend tk:iT awa.encss
of the scope and organisation of a large catalogue ,

t.4_Use Outside Macquarie University

Libraries have shown considerable interest in the program,
During 1975, school librarians, who were master teachers in

the Teacher Education Program, fichool of Education, expressed
considerable interest in adapting the program on a co-operative
basis for secondary school studenis. '

The program has also bees viewed by some librarians of tertiary
institution<. At a semincr held at Macquarie University .u

July 17, 19.5, under the auspices of the Reference and Reader
Education (RARE) group of the Library Association of Australia
N.5.W. Branch, a formal session devoted to the project, explained
its aims, procedures and results 'and allowed for discussion of
its usefulness to other libraries. . . Ce

61)



O

ERIC

Aruitoxt provided by Eic:

. -44-

As vas expocted, most librarians present at the seminar thought
that the ‘basic-program cuuld be used without change, but that
individual adaptations wculd be needod “te taxe account of
different systems, such as classification oxher than Library

of Congress and visual differences such as different arrangements
within library ceialogues. To cite a rairly trivial example,
Macquarie University uses blue cards for *'see" references.

Slides showing blue cards would have no relevance for a library
which uses white "sce" reference cards but the program which
explains the significance of "see" references wwuld be relevant.

The research team had already anticipated that the program,

1

following its deveicpment, could be made availahle ro other
libraries 'in a variety of ways; by giving it away, or having
copies for sale a1the: of the complete program, OT the script
only or slides only. W& touk the opportunity offered by the
RARE $-minav tc a:i participants to indicate their possible
interest. A brief survey questionnaire was prepared "on-the-spoi’.
The majority of replies from institutions represented at the
sepinar indicated that they would like to have either a

package containing notes on how to make a similar program OT

a copy, of the script plus copies of the slides. A smaller
number of people would prefer the script plus drawings, of the
slides or tape and slides or a list of slides from which
purchases could be selected. One person asked for a description
or list of the cards in the mini-catalogue. The ability to

_meet such requests would depend on resources at our disposal

and within the Centre for the Advancement of Teaching of the
University. At the time of writing, such resources and staffing
were very much depleted.

A package which exp..ains the objectives and methodiciogy of the
mogram ard includes A copy of the script and a description of
the $lides <nd 3t .fr catalogue cards usnd in the prcgram
would seem :o serve wost purposes. .

61
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. MACQU:\R.IEi UNIVERSTTY 1. BRARY ASPLNDIX B

THE SUBJECT CATALOGUE

- This test is designed to test basic knowledge of the scope,
organisation and terminology used in the Subject Catalogue. When answering
questions, tick th. appropriatz box or the numbered altermative you think
oorrast - unless the question stutes otherwise.

1. a. The most direct way to find entries to books by Judith Wright is
* to look in the Subject Catalogue, .

] True (] ralse

b. References to books about William ShakesSpeare are found in the
Subject Catalqgue.

¢ .
:] True D False

c. References to books about politics in Australia are found in the
Subject Catalcy::-.

[:3 True [:] False

2. Which of the following sources can be used to find references to
periodical articles about Norman Lindsav?

a. The Subject Catalogue under his name.

b. A suitable index to periodicals, e.g. Australian Public
Affairs Information Service. -

<. The Author and Title Catalogue under his name.

\

3. Information is sought on one of Piaget's levels of child development
called "concrete operations", This term does not occur in the Subject
Catalogue. Under what hecading might this information be found in the
Subject Catalogue.

4. fo find information on the freezing of meat, look first in the Subject
Catalogue. Which of the following headings in the Subject Catalogue
will give the information most directly?

a. Meat
b. Food - Preservation

. Food, Frozen I

(2]

«d. Meat, Frozen
¢. Meat - Preservation
5. Reprinted below are the labels from 4 drawers in the Subject Catalogue.

Which of the labels would be found on the drawer containing the card
headed Education - Periodicals.

Education - Africa ‘ Education, Adult
] Education - Zambia : [::] Education, Secondary
Education - Abbreviations Educational anthropolog)
[::] Education - Yearbooks [::] Educational tests and
measurements
Gh

ERIC *

Aruitoxt provided by Eic:
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6. Number the following subject headings in the order they appear
in the Subject Catalogue: ‘ '

Chemistry, Analytic

Chemistry - Quuntitative.- Tables

Chemistry as & profession
. ) Chemistry - Quantitative

7, To find the titles of journals‘on ~sychology which Ma:quarie University
Library Yclds, look in the Subjec. Catalogue under the heading:
a. Pecriodicals
b. Psvchology
c. DPsychology - Periodicals

d. Journals
8. Information is required on Lab:ador Dogs. Thefe is nothing in the
Subject Citalogue under this heading or under Dogs, Labrador. Under
what subsect heading i. the Catalozue would the necessary information
be found. '

9, Below is an example of a card found .n the Subject Catalogue.

/’r ‘A

<

/ Currency see Morey

It gives the information:

(a) That Macquarie University uses the Subject Heading Currency
and not Money.

(b) That Macquarie University uses both the Sulject heading
Currency and the Subject heading Money.

(c); That Macquaric University uses the Subject heading Money
and not Currency.

(d) That Macquarie University does not hold any information
on Currency.

Gih
O ‘ P
ERIC ;

Aruitoxt provided by Eic:



10, Which book would seem more appropriate to consult to obtain
information en recent devciopments i1n nuclear physics, given
the details contained on the following catalogue cards?

&, .
Qc - Bethe, Hans Albrecht, 1908 -
1;31 Elementary nuclear theory; a short
) course on selected topics. New York,
J. Wiley 1947,
, " S vi 147p. 22cn
{
1. Nuclear physics
|
b.
Q Judd, Brian R. 1902 -
1333 Topics in atomic and nuclear theory [by]
: -+ B.R. Judd- and J.P. Elliott [Canterbury,
N.Z. University of Cantevbury]. 1973. 112p.
Includes bibliographical references
1. Nuclear physics 2. Atomic theory
- : I. Elliott, James Philip 1929- 'II. Title
Explain why you made this choice:i~e-eccocmcmmmam oo
........................................ I
R L EEE RS
............. S A
o , G . :

ERIC
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11, Circle tho pﬁrt of the following catalogue card which indicates

12.

13.

141-

15.

O

ERIC

Aruitoxt provided by Eic:

the exact location of the book on the Library shelves.

BF. Johnsen, Roger N. —1
575 ’ '
LAS Aggression in man %24 animals, by Roger
J65 M. Johmson. Philadelphia,
W.B. Saunders, !972.
269p.
1. Aggressiveness (Psychology) 2. Aggressive

behaviour in animals 3. Violence. I. Titie.

O

Refer again to the card pictured in Question 11, and answer the
following:

The tracings on the catalogue card refer to:
Additional book titles to lcok up.

a.
b. Additional subject headings to look urder.

(2]

The bibliographical details ¢f the book.

d. None of the above.

Given the topic '"the influence of envircnment on intelligence',
decide which of the following methods is best for selecting a

few relevant titles from among the 50 listed under "Intellect"
in the Subject Catalogue, and Tete them in order (I efficiency.

a. Write down the call number of each book listed under the
heading Intellec '

b. Look for subheadings that will identify books of readings,
resoarch, etc. ’

c. Glance:through the cards and note areas in the classification
for browsing. ' :

d. Write down the call number.of six (6) titles chosen at random
from all those under the heading. Intellect. ‘ .

To find information on town planning in Campbelltewn, first look
in the Subject Catalogue under: '

a. the heading: Cities &, towns - Planning

b. the heading: Cities a=? tov®s - Planning - N.S.W } _
the headicg: Cities and tuwns - P.anning - Crepbelltown, Australia
the heading: Campbelltov™ o -

The book titled Subject Headings Used in the Dicticnary (atalogs of -
the Library of Congress can he used to fird. B

a. Additional Subject Headings.
Additional .- hors.

c. Additiona’ Titles.
ine compl:-.e call numbers of books .

None of the above. G



“SCRIPT OF TAPE/SLIDE PROGRAM’ PHASE 1

This prongram  introduces you toc the Library's Subject
Catalogue which is situated on Floor 2, directly in front
of the entrance doors You use the ‘Subject Catalogue when
you want to see what books the Library has on any subject
that interests you. ‘ :

of course.:using the Subject Catalogue 1s not the only
way to find books in the Library. Where do you look 1f'you
know the author cr title of a particular book? PAUSE .
- Yes, the answer's obvious, the Author and Title Catalogue,
which is also on Floor 2 beside the Subject Catalogue. For
. instance, to find Shakespeare's Hamlet in tha Library you'd
Took up the Author and Title Catalogue. PAUSE.

When you only know the subject area or if the information
you find using the Author and Title Catalogue is not enough,
you need tc tse the Subject Catalugue. For example, to find
critical works about Hamlet or information about Shakespeare,’
you need to use the Subject Catalogue. PAUSE.

In the catalogue drawers, subject headings are arranged
alphabetically. Guide . rds » the left give the main subject-
Numeration, Numismatic.. Nutri on, and so on. Note that
subjects need not be tcui-s, they can be people and places 4s
well. Guide cards on tne rignt give subheadings, or divisions,
of the main subject - History; Juvenile literature; Addresses,
" essays, lectures; Congresses; Periodical Indexes, and so on.
Many subjects have lots of books written about them, and so
subheadings are used to divide the broad subject area into
smaller, more precise parts. Subheadings can help you find
information quickly in the catalogue. We'll look at them later
on in greater detail. PAUSE.

How do you find material through the catalogue? The first
step 1s to decide on a subject heading to look up. Let's say
A you wanted to know something about electoral processes, in
other words, Elections. Which subject heading would you look
un? PAUSE. Yes, you'd look up elections. It's very important
to choose the heacing which most precisely defines your topic.
You would not look up the heading Government, or Politics, or
Politictans as these are too broad. O0f course, {f you wanted
a broad outline only, you might find that a genera® book on
Politics has a section on Elections. In the Subject Catalogue,
however, books are indexed only by tie subject of the entire
publication. PAUSE.

APPENDIX
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Behind the subject heading Elcctions in the catalogue, you
will find cards for books on that topic. Each card gives you the
following information; the call number, AS 6 .B57, which gives
you the address of the booke on the shelves, PAUSE, the author,
Duncan Black 'PAUSE. the title “the theory of committees and
elections PAUSE, the date of publication, 1958. PAUSE. Also,
there's information such as the number of pages,. 241, PAUSE, and
whether tha book has a biblxography In this case, it has
bibliographical fcctnotes, which could suggest references for
further reading. PAUSE. Notice the numbered headings at th.
bottom of the card, 1. Committees, 2. Voting, 3. FElections.
These are called tracings and 1ist other places 1n the Subject
Catalogue where you can find cards for this book., In other words,
tracings can suggest related v.»ject headings you can look under.
PAUSE. f

A1]l of the infcrmation ori the catalogue card gives you clues
for selecting titles. With 2 bit of practice you can get realiy
quick at scanning titles and zooming in-on what is relevant. If
a book looks really spot-cn, remember to copy down its complete
call number, in this case AS 6 .B57. PAUSE.

As we have menticned earlier, there are often many books listed
under a particular subject heading. Some- people start their search
by noting down areas in the classification where they can browse,
and selecting indivi dual titles directly {rom the sheives. For

‘instance, 1nf0rmat10n on Elections is mostly in the classification JQ

1001, so. this would be a good area in the shelves ta browse.

Ne»have already said that subject headirgs don't have to be
topics but that they can be people or places too. For instance,
you'll find books in the subject Catalogue, about £.G. Whitlam PAUSE
or Sir Cyril Brudeneil Fingham white. PAUSE. Also, you'll find books
about Ryde PAUSE anv an enormous number of bocks about Europe.
PAUSE. Headigs need not be single words. They can be phrases - for
instance, World Confederation of Organization of the Teaching
Profession is a heading in the Subject Catalogue. Headings are often
inverted so cards for books on similar subjects can be ¢-ouped together.
Information on habits of animals, 1s filed under the heading Animals,
habits of, so that cards for books on this subject can be grouped
with cards for other books about animals, under headings 1ike Animals,
Infancy of and Animals, Treatment o:, and so n. PAUSE.

A subject can also be subdivided into subheadings, as we've
already seen. These subheadings can help you get to informat:on
quickly. Let's take a closer 100k at how subheadirgs work. We'll

_use the subject heading Education as an example as there's lots of

material on this in the catalogue. Subheading: ara grouped into
three separate sequences. The first sequence inciudes subheadings
for the various aspects of a subject - aims and objectives, curricula,

economic aspects, philosophy, and also thOiP‘fUr the form in which
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it arpears - addresses, essays, lectures; bibljographv,
beriodicals. yearbooks. Together these/ﬁﬁ&@ ﬂﬂdtﬁép?iﬁs§Ubhe°diﬁgs
alphabetical sequence immediately after cards for general

books on Education. Next come period subheadings - these

can be useful if you want just a few recent hooks on Education,

So, it's form and aspect subheadings in onevélphabetical

-sequence, followed by period subheadings in straight chronological

sequence,

Then come geographical or local subhéadings. These are
some examples of the kind of subheadings you'd expect to find
in a geographical sequence. PAUSE. Did you notice that these
can include regions, countrias, states, cities and towns.
wAUSE. -

To summarize what we've covered so far, the main subject
heading comes first, in this case Fducation. Then follow its
subheadings - first form and aspect subheadings, all together
in one alphabetical sequence, then the period or time subheadings
and finally the local subheadings. After all these subheadings,
comes the next group of main headings - inverted headings. An
example of an inverted heading in the field of Education is
Education, Ancient. PAUSE.

What about a heading 1ike this one? Education as a Profession.
This is an example of the main subject term Education, fcllowed

~ by another word or phrase. This kind of subject heading comes

last in the sequence, after inverted headings. PAUSE. Knowledge '
of thesc fiiing rules can save you a 1ot of time at the Subject
Catalogue. We will repeat them later in the programme. PAUSE.

Note that inverted headings and subheadings can be readily
distinguished by their punctuation as well as by other features.
Education dash curricula comes before Education comma Ancient. PAUSE.

The next step is to look briefly at some of the kinds of cards
you can expect to find behind various subheadings. Behind the
subheading Addresses, essays, lectbres. you will find books of
collected readings. PAUSE. Behind the subheading Dictionaries,
yeu'll find material usﬁylly kept in the reference section,
encyclopaedias and, of pburse. dictionaries. PAUSE. Behind the

subheading 'Periodicais’ you'll find journal titles. PAUSL.

We've covered quite a 1ot of informaiion so far. We've
explained that when choosing a sutject heading, you need to
think of a specific term, and also that this term may be a
person, place or a topic. We've discussed the information you'll
find on catalogue cards and now to inte -pret and use it. ~lso
we've explained filinc order - the arrangement of subject headings
and subheadings in the catalogue. PAUSE.

7
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N&w let's make some use of what we've learned so far.
Say we want to find which education journals the Library
holds. We'd look up the heading Education and the subheading
periodicals. These cards have been arranged alphabetically
by journal title - Australian Journa) of Education, followed
by Forum, for example. As you'd expect, the call number
indicates exactly where to find the journal on the shelves.

You wiil remember that a book is indexed in the Subject
Catalogue by the title of the book as a whole, not by separate
chapters. For 1nstance the book Australian Social Issues of
the 70's by Paul R. Wilson is a collection of essays on a whole

- range of contemporary social prob]ems - Health, Education, Drugs. '

Immigration, Aborigines, and others. However, you won't find
this book by looking in the Subject Catalogue under any of
these headings. The book is indexed only by its title; it
appears under the subject heading Australia and the subheading
socia) conditions dash cdllections. In the same way, individual
articles that appear in single issues of a periodical are not
indexed. This would be a mammoth task and there are mblished
guides called periodical indexes which index the subject of
articles that appear in a wide range of journals. To locate
{ndexes, 1ook under the subheading periodicals dash indexes.
PAUSE.

Detailed information about periodicals and periodical
indexes and how to locate and use them is beyond the scope of
this programme, but will be the subject of a later programmc.

" In the meantime, if you have any pro. :ms in this area, don't

hesitate to ask the librarians at the Information Desk for help.

There is anather point to note about the arrangement of

~headings in the catalogue. Subject headings are arranged on a

word-by-word alphabetical basis. You can see what this meuns

by comparing the order of headings in the lists in front of you.
The 1ist on the left is arranged word-by-word - the principle
used in the Subject Catalogue. The list on the right is arranged
letter-by-letter.

You can see that in the catalogue, all subject terms
veginning withJjthe word Tax are €iled before any that begin
with another word suck as Taxation. PAUSE. This is another
filing rule that will save you time at the catalogue. PAUSE.

Let's try to summarize once more what we've been saying
about filing order.- As an example, the main subject heading-
Musicians, is followed by various subheadings. Next comes the
inverted headings - in this case Musicians, English. Finally
comes the subject term followed by another word or phrase.

Qur exampie is Musicians as Authors. PAUSE ... (MUSIC).
12



i
.
{
i

How do you know vhich subject heading to look up?
Remember the'E]ections example at the beginning of the .
programme? tou might have thought of Polls instead. If
you did, you?d have found a !1.» .. ide card called a see
reference. ?his Is an examp'e «f ¢ “erm not used in the
subject catajogue. You'd go t: E'ections instead. Sometimes
you may have!difficu]ty in matching the ‘term you think of
to those uséd_in the Subject Catalegue. Terminology changes
rapidly in fome fields and it fs almost impossible to keep
up. .

“I used t5 think I was poor ... then they told.me I wasn't
poor, I'Mas needy ... then they told me it waé'éelf-defeating
to think of myself as needy. I was deprived... then they

told me deprived has a bad image. I was underprivileged ...
then they told me underprivileged was overused. [ was
disadvantaged ... I still don't have a dime. But I have a
great vocabulary "

We put as many see references as we can in the catalogue
but you will often need to think of terms yourself. Selecting
subject terms is something you develop a feeling for over
time - it's a skill that improves the more you use the Subject
Catalogue. PAUSE.

Remember earlier we stressed the need to use‘specific
terms when you are working with the catalogue. Nine times out
of ten, you wi)1 save yourself a great deal of time by doing
this. However, there may be occasions when you don't get
enough information from books listed under a particular heading.
In such a case, you may want to 1ook up a related or broader
'term. For instance, say you were looking for information about
the women's liberation movement in Australia. If you looked
under the heading Woman and the subheading R1ghts of women,
you'd find information on women's rights in the United States
but nothing or fustralia. To find the information you need,
you'd have to go to a broader heading and use a book 1ike the
one we mentioned earlier - Wilson's Australian Social Issues
of the 70's, which contains a section on women's rights in

_Australia.

There are some things you can do to help you track down
r2lated headings. Remember we suggested tracings pn catalogue
cards. Well a :--tter and more systematic way is to usa2 the
book, Subjec. Headings Used in the Dictionary Catalogs of the
Library of Conaress, which is kept near the Subject Catalogue.

As Macquarie selects its cibject headings from this list,

~some people prefer to ¢. .0 it st,a‘oht off in order to select

their subject headings before beginning their search in the

re

catalogue. (3



-6-

Whether you use it that way or not, it's definitely
_useful for finding related headings and it's worthwhile
knowing how to use ft.

when you look up a subject in this volume, you find
a 115t of headings which is divided into three groups,
denoted by the symbols sa, X and xx respectively.
. sa means see also and indicates narrower or related
headings which you could consult for relevant information,
for example. election forecasting, Jocal elections or
campaign management.
x merely refers to synonomous terms which you may think
of but which are not used in the catalogue - remember
our Polls example.

xx indicates broader subject terms which include some

" information on the topic you are researching. The subject
Representative government and Representation {s in this
category. The main thing to remember about the book is
that any of the headings under sa and xx could be of
use to you.

The Library of Congress list is brought up-to-date
with suppiements from time to time. These are kept near
the catalogue and are helpful for locating recent subjects.

The Library of Congress 1ist'prov1des clues, but it
does not cover all possible approaches. You will still
need to think of terms for yourself some of the time.
PAUSE. The Subject Catalogue is a working too] from which
you select books that appear to be relevant. PAUSE. You
cannot, of course, tell how useful a book will be until
you examine it and books shelved near it PAUSE As a
result of what you find on the shelves, you may decide
to search further in the Subject Catalogue or to search
for other kinds of materials, such as periodical articles
which often orovide more up-to-dafe information. PAUSE.

A1l the main points we've covered are summarized on
the printed handout which accompanies the programme.
Keep it for later reference.

This prOgramne has not, of course, covered every detail
of filing order and so on, that you may . occasionally
come acrocs. Moreover, there will be times when you'll
find one of the inconsistencics, omissions and errors
that do sometimes occur in the Subject Catalogue. The
librarians at the Information Desk can help you with any
problems you might encounter - don't forget to ask their
" advice.

Nhat this programme has done is to provide you with

Al - ba Y adea cemes

wnnd ¢+~ uco the Suhiect Cataloaue 7 1
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effectively almost all the time. _MoreoVer. you'll find
‘that the moré you pui this knowledge into practice, the
more efficient and skilful you'll become, as you develop
your own search strategies. )
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In recent years o posbor of oot et Lo e et
e the gl ations

arpression in oaniral sotictive. o

himd of rescareh for the study of agns oot noan?
Two headings in the Sebpeot Zato ae whiz b ovould direct you 0

information roelevant to thin togic oo
A, Agpressiveness (psycholopy) .

B. Animals, habity and beluvionr 7

~ 1, Given the topic above, you would w doubt find hoth Leadings
of some u.e I'ov the purposc. of this tent hotr -+, we would

' SRR UAAD G GELINA SO A A
like you to lvok up both h.diresin the Suby 0o atadogue alia
determine which une you co. .ider likely to provide rore useful
information, A or B.

Take subidivisions of head.o a6t - considr . tion.

2. Bricfly give threo veanons o5 )Y 0 ovoar choice.
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SCQUARLE UNIVERSTEY LIRRARY APPENDIX D

. e e o e e
SUBJECT CATALOGUS
PERFOIANTL rES T PARDE R
b ..
e toeting point for vour scarch is the srhiolt owling
radio e prapagation in the fonosphere'. Coneult ™ Subject
Catalojus to locate material that scoas pertinent to ti:is topic.
Usc yous Lnastedge abeut the workings of the Subject (:taloue
to find - inred headings and stop your scarch when ycu zeme to a
catale . fovd that looks like this: -
Qi FERIORMANTE, TEST OF i
';’ . y Uee uf tae Sabjece Cataloguc. '
P VR Machyguarie Unjversit ibr: .4 :
. re. [O0 creity Library, 197, ;

] THIS CARD IS FOR FEST PURPQSTS Ot v,

vhen you find the test card, record its identificntisn no.
brivily list, in order, the steps you took in your search.

.
........ S
.................................................. L

o [ 5
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USRS UIVERS LY LELCARY APPENDIX D
IS G ALl - PERFOIHCE TEST - PHASE I
bn thi. Lent sou are ashad to carry ou. @ search tor irformation
usineg the Snbject Catadopue. ‘hoose the sudject of your search fram

the Jollowing:

i g

piease underline the topi. you choosec.

You are asked *= compile a bibliography v. list of books. of, say,
6-8 titles which you would expect to provide the best information on
your chosen topic.

Of coursc, you can't be sure just how relevant 8 book will be until
you cxamine it on the shelves. For the purposes of this test, however,
you are asked to apply your knowledge of the Subject Catalogue to make
a judgement about the value of the titles you find, without actually
going to the shelves.

You ave provided with a number of "search trees'" on which to record
the steps you take in your search. Place 'a tick in ‘the appropriate boxes
and fill in the subject headings you use in the blanks provided. Extra

neearch trees' are available from the Information Desk should you need
then.

Be sure to number these sheets in the erder you use them.
At the bottom of each completed page, list the call number, and

author of each publication you wish to include in your bibliography and,
briefly rccord your rcason for selec ing each title. .

Record your starting time

here.

1

and finishing time

ERIC | -

Aruitoxt provided by Eic:
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step 2 look up the heading in the Subject Cuatalogue

!

Heading is not
in the catalogue,

Subject heading exists,
but not the subheading

you've nominated.

See refc: “nce
directs you (o
another heading.

The heading is
found in the
catalogue.

| i
- L L {::]
Start u new 7 vt 1 new search Record it here,
svarch tees tree
Look up appropriate
heading.
Step 3 Soanothe tatatovue cards behind this hcdding

- I

:

No useful publications
found.

|

I or more useful

publications

cono b

il i Ul o

) '

(.

L4

sutli wlines tine

Use this space to record any extra
headings you find to look up:

v

wok useful.
st subheadin ts)

tive pelen

- r.T.0.
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. iii. |
Record the call number and author of publications you wish to include in
‘your bibliography here, -and the reason for your choice.
i
0
&
\V\ - J
q c
.
ot '
N

v ~ .
N

* Do you need more information ! f No

| l Yes. Start a new search tree.

»

. ) o ”
IF YOU HAVE FINISHED YOUR SEARCH, DO NOT FORQGET TO RECORD FINISHING TYME ON COVER

SHEET. ‘

A
Y ' K

EMC | ., . . \
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MACQUARIE UNIVERSITY LIBRARY

SUBJECT CATALOGUE - ATTITUDE SURVEY

PART 1:

10.

APPENDIX E

Plcase read the following statements cnrefully and indicate how you feel
about each one by placing a tick 1n thc appropr:ate box

Please answer every qucstlon.

1

The programme told me nothing, or
very little that [ did not already
know about the Subject Catalogue.

The progranme has taught me all I
expect to need to know about the
Subject Catalogué.

1 expect to find information for-
essays, assignments, etc. more
efficiently than beforc I dxd

the programme

The programme was in more detall
ihan [ need.

1 cxpect to he able to make better
use of library resources after
doing this programme.

- The programme wns too long.

I found the programme hard to *
understand.

[ would like to see this programme

. made available-to all first-year

studcnts.b R

I expect to use the Subject
Catalogue more than 1| did before
doing- the programme.

. 1 found the programme an interesting

experience.

Strongly | Agrec| Don't) Disagree Str&ngly
agree know / disagree
LY 'y A"/

/
-t -
- —
i
1
L
7
; ‘
w,—- \
">
<l /



MACQUARIE UNIVERSITY .1b7°#/¢

¢ SUBJECT CATALOGUE - AT.ITUUE SURVEY
PART I1:

Plehse indicate, by pincing a tick in the appropriate box, with which of
the following areas (if an;} the programme . been of help to - . ®

!

When to use the Subjec: Catalogue.

The kinds of headings that appear in the Subject Catalogue.

To think first of specific subject headirgs.

How to use tracing notes.

How to use the Subject Headings Used in the Dictionary Catalogs of K-
the Library of Congress 1ist.

when to think of rclated or broader headings. .
How subject headings are nirnngtd in the Subject Catalogue.

How to use subheadings. . .

what to use to locate periodical articles which are not-listed
in the Subject Cataloyue.

How to sclect the most useful titles from a number of t:itles under
a particular heading. ’

0 o ogatd ooooog

tiow to choose arcz; in the L.C. clagsification scheme in which to
¢ browse by using the catalogue.
. \ . ;

PARF I11:
Please wrrte ¢owit any other comments you have about the t-~aching programme
and any stggs tiors for improving it. '

ey e —
/ : !
—— e e e e .
{ . .
/ _ S - R
- PR e e e ae e e e -
- - I I e
e e e -
Q s e o S e
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PMATQUARTE UVIVERSTTY LIBARY

STEP 1

Suidolin{_ﬁ:

Boo¥s about - use the Subject

SUIMARY - WORKSHEET

Which ca*<logus ghould [ use?

le

APPENDIX F

Exercise 1

Which catalogue would you

use to find the following?
Catalogue (Trck appropriat~ box).
Books by - use the Authot & Author §
Title Catalogue Title Sub ect
Catalogue Catalogue
a. "Winnie the Pooh" i ‘
by A.A. Milne. ; [:] [:] !
b. Wombats ! ] r“| .
c¢. Information on the !
‘ exploits of Sir
: Edmund Hillary. 1 [::]
d. "Alice in Wonder- —_—
land'. L] i '
e. Why did the
Australian Labor
Party win the 1972
L, elections? [::] [:]
STEP 2: Defiain; the subject

Guideling B:

Sclect the terms which you think
most close.v fit the topic you
have in mind.

Lxcrcise 2

Which THREE subject headings from the
most ACCURATELY describe the topier

following 1list
“Why did the

Australian Labor Party win the 1372 elections?"

(Tick appropriate boxes).

la. "Elections'

b. "Australian Labor Party"
Ic. ""Success"

d . *Political Science"

K

"Australia - politics and government

noooo

Guideline C:

Three of the alds a.ailable to
heto yoeu determine ol tind

precisce subject headings are

(i) The librarian at the
- Information bek,
(i1) The Library 'of Congress
Subjyzct Heading=< lList.
{111)

Sce referencrs
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STEP 3: Loetirg 40 a subject heading.

— e S, e - e o et Ty = - T
Guideline D: ) kxercise 3

When a large amount has been Using the subject heading vaustralia” gnd jes
writtess ahout a subject, expect subdivisjon "Foreign Relations' write Jown che
to find not just thc subject suthor and title of the first card that 3ppears
heading listed in the Subjecct behind this subject heading:

Catalogu€, but also, behind it

& nunber Oof more specific Answer:

subdivisions, .

h Author:
Title:

STEA4: Selecting relevant }. lications
GQuideline E:

The suthor, title, da*. »f publication, pumber of pages and notes witich appesF on
catalogue cards can pr. ade hints as to the relevance of publications.

-

Exercise 4

For each of the books lxiow, indicate whether it appears relevant to the tépic
"Why di6 the Australiu: lasor Party win the 1972 elections?”

Farst tick your deci~iow for cach publicatlon (Relevant/Not Releyant) and the™
tick your reason(s) for cach decision (Refor to the catalogue cards behing the
subject heading “iabor Party (Australia}"}), in the drawer of cards. /

ot e e e e e

Publicazion ) Decision Rea-. -~} for DegjSion

i M H v '
" Relevant Not Date 11313 4 AuthgT ! Notes
. Relevant . i

e.. Calwell, A. o _ - R “ -
L I I l\). 1

Labazr's role in madern
sOCjety.

1

e ——— o —_—

prtrne = —

{

|
!
- j
is = : i
P El%’he'(}:‘;den Path "1 D U L_J L_J E\j ‘ D

c. Maycr, H. : —— — - —
Labor to Power ! LJ . [::] D l\) !

e e e . B —

1" : 1
d. Oakes, L. ' | i
The making of .n o .
Austzalian Pri- — —_ e— —— — D
Minister. “ g L1 I L l\/' ; LJ i
e - —— - —




APPENDIX G

YACKOROUND THFARMATTON

> YOUT MUATR: (fee esearch Ascistant):

STURELT S7ATHS  (FPlense Tick Appropriaie 3Jox)

(1) a1l Tire Fact “ime sxterasl
({4) First Yesr at Later Year at
f‘acu~rio Macquarie ,

1 .

LDUSATION TUTCKIAL GRCUD

(3 lay =1 the week:
(#1)  Time: .
(1it) itumler nf Tutorial Group (if known):

AGE (Plonae Tirﬂ‘kppropriAte 3ox)

Under 20 20«25 Over 25

] ] 1

PREVICTL UCRE EXIERIENCE  (Flease State )

-

LIBRARY BYFERILNCE 7 e

(1) © Iiot the names of the librariea which you-have used prior
tn coming to Maecquarie, .-~ 7~

(1i1) To what externt do you consider yomrself able to use'this

- Library'n subject catnlogue? (Plense tick appropriate box)
Very quite Get Have some Have a lot
Able Able By Trouble of trouble

| _— ] |- 3 |-
- (141) Do you think you could benefit from doing a half hour

program on how to use the Subject Catalogue of tiis Library?
(Please tick appropriate box). Yes[ ] N»

(iv) Have you ever undertnken any program (lecture etc.) on how
to use this library. Yesn| No

Tf Ye pive details:

El{jﬂ:‘ ’ - ) oI

Aruitoxt provided by Eic:



MACQUARTE UNIVLRSITY 1 JBRARY

YOUR l(!:ALTII)ItS TO THIS PROG KAM

YOUR NUMBER:

Were there any particular sections of the pragram which were

If there wecre, could you:

APPENDIX H

not clcar?

a. Specify those sections
b.  Explain why they were not clear
c. Make any suggestions as to how we could “inprove them.

.
X

Could you incicate how satisfactory the following aspects of the program
were. If you did not like any particular aspect, please make suggestions

as to how we could improve-it,

(Please tick appropriate box for each

4 aspect). ,
Very ..
A. The Slides Satisfactory Satisfactory Unsatisfictory
Suggestiuns for improvement: .
..f“.?
B. The Commcntary Very
" Satistactory Satisfactory Unsatisfactory
o 4 UJ ]
Suggestions for improvement: _
C. Tne S;mmugz/
Woreatect Very . .
Satisfactory Satisfactory Unsatisfactory
— - —
L — L]

O

ERIC
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Suggestiors for improvement:

PTIr
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. The ey ence in
whych hnill_r_o&_r_mr_\

was presented - Very ' '
Satisfactory Satisfactory Unsatisfactory
n — -
[

Suggestions for improvenen t:

o
B

How much of the program was really new to you? (Please tick appropriate
box). )

All Part ~None

4 \J C]

Would you recommend this program to your friends as being useful?

Yes No

C O

Please don't discuss this program with
your friends until it has been finalised. )
l B
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fyore e vm:

T MY
o o

rEET T |

S N

"ich of te library's

of the lollowing?

— —— - -

APPENDIX T

out | I vack |

twe catnlogur s would you une to find each

Tick appropriate tev)

(1) Information nt -

A Siopraghy of S0

AT TSubject Roth
Tit. Cataldg- | Catul-~
ootz o Qgueg
remmy h
‘g Fu I | .‘._j l_____]
“nston “nurehily |0 7 ’ (.-__ |

Ci11)"Ionathan Livingste

(iv) A novel by 1ok

‘(V) Sonferences ou Yters.o o Clucntion

Tynln

iy 11"

L
]
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T I0: nphe Tepair of ilotor Cars™. et 1'.

Supsosins, you want inf rmmation on the repalr of notor cevs.
vrite dovn the heedin’s) which would be bast to lonlt upd in
this library's sabject ca*alacuo te tind this Inform-tlon.
(1lote: I there ars ouy aids you wish to us" (o ke1p sclect

tnrese headings pleaco feel freo ©o use themn).

Youu 1‘.9_{_}(111f\gj_3_) : e et e aen == e

e e e e ma et ama e s e O3 rnemm—— ——— ——



APPENDIX J

nAPIC: " The wepair ol 'stor Cars ", Sheat 2,

YU AT } out] } hacit | ]
{ .
HO.! 81 GO vore 1 LG (S) 10 G 1.

(1) “hot eoarecels) did you use to work out the heading(s) wiish
you thougkt wonld Lo Lest to look up in the subject catal-
oruc tu find irfornrtisn on the repair of motor carsg?

{Tick avrropriste box or boxes).

Ao Yonwself ' [:j
3. T Librarian. ]
Ce Libirary of Congvess

subject iiondi.vs List. [:]
De & Hlue "Soct Card irn

the Catel o ue. [:]

Te Other, r:l Specify:

(1) If y u us<d more than one of the above sources in wkat
ordaer did you use them?

Ordc;:

(111) Tid you chack t» confirm that your headlng(s) existed in
‘the catalogue?
Yes ifo

I

TAS 2.

(1) Lo’ the subject he~ding 'futonobiles” and jvs cubheadling

"liaint tnorce and Nepzalr" in the subject catalopue. “rite down

the suihor and Ticle of the first publication listed bahind
this heading.

Author:

Titlc:.

{11) Cn whnl Flooer of the Library vould you flnd this book?
Floo>:

" (111) Cn vhat Floor of the Library would vou Tind a book vhosoe
cnll number bogrn with 57
Floor:

Q. b i




APPENDIX J

[y
TorIC: "Pha Pepair of [lotor Cars'. shect 5,

P —————

XTSI ‘ outl ——Jhae: [T

- TrEL D,

(1) Assuvme that vou are particularly interested in findin:

a vublicotion vinich pives informntion on repairing cor

body=vo1k, Look up the subjec. hoading "jutonobiles" -nd

ite subdivision "llaintensnces ~nd “cwoair” and wurite dovn

thoe Auti:or and {itle of the pHublicntion 1lisled behind

this hoading thich might best provide this information. .

(Uote: I' YOU AR UNABLL 10 LOCL1TT TN HEADTIG MAUTO-
LIOBILLS - LIAIITDTILANC.Y AUID TRIUAIRYM ASK WHI .
RESUARCH ASSISTANLT FO? HELY).

Author:
Title:

(11i) Thich publication listd Lehind tho heading "lutomobiles
- Llaintensree ana_R2pair'" is published locally? “idte

doun its guthor and livle. -
Author:
Title: . ‘ .

(111) Tritec down the full call ninber of the volune listod
behind the head ing "Aulomobiles - Jleintenance and “enalrt -o-

._\’lhiqh is the one most recently Published.v‘
- Full Call liumbor: e

(1v) Thich would be the best browsing coll number to> use to
find boolis with irfo:mavio: on the repair of motor cors?
Best Erowsins Ccll Tunb: ¢

it




APPENDIY )

TorIC: "o Fepalr of llotor Cars', sheat o,
RO 2 Bl dedh

[YOU;: LUTDUR: _J out [ back: [f_:]

.

The aim of these & sheets was to determire how effrctively
readcrs can use the sat ject catalz-us.,

) Could vou slepsc mmice oay comments on hoi you think any/eall
. - ‘ o
of thnse shects could be improved. :

. ——— - . e ——— e - s~

-

Q (0 /

e S

N - .
Aruitoxt provided by Eic:
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e

TOPICS OF TﬁE 5IX PERFORMANCE TESTS - PHASE T1I

APPENDIX K

The History of the Cinema

Making Your Own Beer

The Repair of Motor Cars

fvidence for and against the Existenke of Spirits
Is Marijuana Physically Harmful?

Surf Board Riding
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APPENDIX L
March 1075,

SCRIPT OF COMPOSITE PROGRAM - PHASE It

Thiz program introduces you to the Lubject Caéulogue -~ one
of the two cataloguen situated or Floor ¢ dirﬁc(ly in front
of the entrance doors., . ' .
First nome points on uning the equipment, and then some
pointa on how the ;rogram is orgahized. : I

At varloug ntagen in the tape, when you fvel you mighf:likh
to niop, or when you are asked to do exercises, some music
ir pluyed. - Thin in your 8igna) to awitch off the recording.

furn on when ynu wish to rontinua, or to check if your answers

"AI'¢ correct,

SHAn machine CALNCT be rewound an thie gets the slides out of .-
requence, 5o oyou ocan only poess "Ltep' or "Stnré".

Ton should have vita you n combined summary/worksheet 'hléh

Joeu il obe uniae throupghout the program to tent yourself.

Vo conovce tLie Sn o the futnee ven jou are ueing the S/7.

M™e preere af the Corpe red benar nnf'?nu drawer nf sards will
Bew e ~Tear @ tae presran precreiges, o

THiu  razras 18 divieto _nto ,a number of eteps. Their order

if the rame, tasieally, an the rtepe you would take when using
the library'c 7 ¢5 lrcate materiai. The S/C can be used to
f19¢ inferantinsn eon cubjects »; varied as Gecrge Bernard Show,
wonhats and the wustralina Lahor Perty. {Pauce).

Sheasyen noed infermation the ficst thing yau must decide ju

< owlich of tQF Library's 2 cutaloues to use - the A/T/C or the S/C.

f e Yavedg~ rarticalar book in mind, but simply want informn-

tinn sbeut o cubiret, then ure tne Z/0,
”n'jho athe= hand, if ynu Y%now the author or title of a certain. -
booly then nee the WT/N - ’
ivt'.ntArp an exanple - If you wantrd a biography of feorge
ﬂvrnnrd,Shaw,_thut ie a book about the man, you would use the 5/C.
[p!

Here is a book by Penrson which concerns G.D.5's life and person-

ality, i ¢
MHowever 1 f you wanted 3 hook by Shaw, nuch as his pluy ""ygmalion",’
vyou would look up Chaw in the A/T/C. Avong the catalogue -cards
uwnder his name appenrs this one. (I wuse) You could also find
this card by looking up the play'n titlg/: “"Oypmalion" in the A/T/C.
To help vyou decide which cactalogue is batter, the following rule
mny e useful - Rools AAOUT, use the S/C )

Beokr MY, use the A/T/C.
You should rensmbers that ' e 5/C only indexes whole hooka. PAITS
ol sookn are not covered. For insrance, chapters atout RB.S.
appear in mﬁny cenersl horkns on ¥nglish Li€ernturo, but the

Libhrary DOES EOT {ndex theme chapters saparately in the 3/0; erd

9t .



. ’ .
‘ in the #ay sepnrate articles irn jomPnals sare not indexed
tndividually. (Pnuue).

Now for nur first summary. - Real 3.ideline A and then test
yournelf hy'dding Fyorcine 1. Turn off the machine to. do this
and turn it on nraln when you are ready to check your answers.
(Music).

(Answern) Yinuie the Pooh in nhvinusly the title of & book,\

[N

written by A.h. Milne and thorefore you would use the A/T/C.
wombats - for information ahout tiisa aniral you would use

the S/, . ,

Far pu!licntéqnn
you would une theﬁﬁfc‘
books himself -~ tliene

you would have to nnss

?bnut the axploits of Sir Edmund Hillary
Howaver ilillary could have wr:tten £OMme

would he hooka by him and to find these

the A/T/C. - S0 in this cane it would be

} approprinte to use hoth catalogues. )
"Ali:e in Wonderland" is the t{tlc of a story nnt congsequently
you would use the A T/C.
Why Qid the Aucstralian Labor Party win the 1972 elections? -
athnt'ntinigrmn’ion about thé A.L.P,, the elections o7 etc., and
8o you would n<e the 3/,
I.et'n assume thatl you are {aterested in whqlthe A.L.P. 3an the
197> electionn,
Afte"ideclding that the /7 it the best starting ;oint, the rnext
step io to work nut SHERE you would lock in the catalogue.
To dn thin you wil) need to think of THOSE TERNS WHICH MCST CLOOTLY
FIT yoUR TerIC.
Refer to Juidelir» @ and then try Fxorcise 2, ®hen you are realy
to check your armwera, tarn on the vnéhine. (Muatic),
(Ancwers): Cuccwe6r 18 far too hread ani coulAd cover mucceRa in
any area and ~cerefere iz not aprropriste. ’
I'nlitica. Science im almo *rno troed; it ~-uld refer to ARY
anprct of politice, ;

Auntratia - irlitics % Jovernment, althauph fa.rly peneral,
could poasihly lenl you to relevant ~aterial, ’ T
Flectionn, altheuph it 18 not an rxnct Tit, coLld cover

this topic quite weil,
watralinn Labhor Pa-*, hrwevar, {s the ters whion ot

e ncely descritern ot

Tawvipg Geended ) o, Thot Ao tinalan R S Nt S S
CFlections and Australian Dotar inrty coal !l oall te oLne ) uwoa .
‘e .
co tn the 577 to wee il thene ped temt Nendingn oare uoed hy Tla

Library.

O
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